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ABSTRACT 


The study was undertaken to analyze the role of the Junior High 
School coordinator. An attempt was made to obtain some clarification of 
the duties, responsibilities, and problems associated with this new 
position, and to determine from those most closely involved how the 
position might be further developed. Data for the study were obtained 
from 250 questionnaires completed by supervisors, principals, coordina- 
tors, and teachers. 

According to the findings, consultation rather than coordination 
was basically the function of the coordinator. Assisting new teachers to 
develop effective methods of classroom management and engaging in consul- 
tations as a competent teacher able to work with others were considered 
the two most important services that a coordinator could render. A 
coordinator was expected to visit classrooms upon the invitation of the 
teacher. It was felt that he might assist teachers to select and procure 
primary references and other instructional aids. He could encourage 
teacher experimentation in improving the school program and could suggest 
to teachers the advisability of providing continuity of experiences as 
pupils progressed from grade to grade. The coordinator was expected to 
organize educational workshops and seminars. Services such as utilizing 
competent teachers as resource persons and inviting other resource person- 
nel to subject-committee meetings were favored. The general feeling of 
the respondents was that the role of the coordinator also included serving 


as liaison between Central Office personnel and classroom teachers. 
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Conflict between groups was most apparent in the area of improve- 
ment of instruction; supervisors and principals generally favored the 
suggested services more than did the teachers. Supervisors and princi- 
pals were undecided about the value of demonstration lessons in teachers' 
classrooms showing low consensus of opinion on this item. This parti- 
cular service was supported by a small majority of teachers, with the 
female teachers responding more favorably than male teachers. Academic 
teachers favored the use of common examinations while an overwhelming 
majority of non-academic teachers were opposed. Teachers who had less 
experience expressed more approval than did the more experienced 
teachers for coordinator services such as utilizing teachers as resource 
personnel, encouraging experimentation with new techniques and new media, 
consulting with teachers on strengths and weaknesses, and scheduling the 
use of various teaching aids. On each of the items where a significant 
difference occurred between the expectations of non-degree and degree 
teachers, the former showed a greater percentage of favorable responses 
than did the latter group. 

All alter groups were of the opinion that a coordinator was ham- 
pered in his work by the following: insufficient time, rigidity of time- 
tables, apathy on the part of principals and teachers, difficulty in 
utilizing the services of non-resident coordinators, and lack of clear 
role definition. A considerable number of respondents believed that maxi- 
mum benefits were not attained because the coordinator was not aware of 
the demands of the position and antagonized persons with whom he came in 
contact. The coordinator group expressed concern about the reluctance 


of teachers to enlist the aid of coordinators. 
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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
I. INTRODUCTION 


The earliest schools were one-teacher schools. School adminis- 
tration was simple and was carried on largely by the teacher himself, 
subject to some review by the school committee or school directors. As 
communities grew larger, schools became multi-teacher units and one 
teacher was commonly designated as the "principal teacher" or "prin- 
cipal." With the advent of multi-school systems, there was increasing 
need for administrative services and the position of "superintendent" 
came into being. In the initial stages of the development of the superin- 
tendency, the incumbent was concerned with functions that were largely 
clerical and were related to attendance, enrolment, and expenditures. 
The term "school management" rather than "school administration" des- 
cribed more correctly the efforts of the early superintendency. 

By the beginning of the twentieth cantury, unmistakable signs of 
the professionalism of school administration began to appear. The 
administrative function was becoming increasingly more complex and the 
administrative staffs of the larger school systems were expanded by the 
addition of assistant superintendents, eee Soe of instruction, 
curriculum directors, and others. The earlier concept with its emphasis 
upon the impersonal components of administration gradually gave way to 


the more sophisticated interpersonal dimension. Concepts of "educational 
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leadership" were now being used in reference to school administration. 

As Spears has stated: 

School administration in a sense represents a stewardship 
entrusted by the people. And somewhere within this framework, 
instructional supervision stems off of the main trunk as a special 
function. 

Supervision, along with all other major aspects of the educational 
system, has as its ultimate goal the improvement of learning for all 
those who take part in educational programs. Supervision focuses upon 
the improvement of teaching and learning. The tremendous increase in 
student population has necessitated larger schools and school systems, 
many of which have experienced difficulty in obtaining the services of 
competent and well-qualified teachers. Within the last decade or two, 
there has been an especially great increase in the amount of knowledge 
and an increasing emphasis on the specialization of knowledge. These 
various factors have together placed upon the schools of today a 

great responsibility and a tremendous burden. The concept of super- 
vision itself has undergone a rapid evolution and is still in a period 
of extensive development, moving from the idea of inspectional control 
toward the idea of supervision as an undertaking by all school personnel, 
including the teacher. Many educators have expressed the view that good 
supervision and curriculum development, for all practical purposes, are 
inseparably related. Thus, school systems have experimented with differ- 
ent school personnel and various organizational devices to improve the 
instructional program. Andrews isolates four major direct ways by which 


lHarold Spears, Improving the Supervision of Instruction (Englewood 
Cliffs, N.J.: Prentice. Hall, Inc., 1953), p. 14. 
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the instructional program may be improved: 
1. Improve the content and organization of the program. 
2. Get better teachers into the classrooms. 
3. Assist the present teacher in improving his skill in teaching. 
4. Provide the teacher with a stimulating atmosphere in which to 
work so that he may develop in creativity, self-fulfilment, 
and dedication. 
These four ways lead us to the four functions which, according to 
Andrews, supervision should perform: program development, evaluation, 
consultation, and motivation. 

Another point of view being expressed with increasing frequency 
disapproves the establishment of a curriculum by directive. Instead, 
it claims that an attempt should be made to secure the best possible 
teaching staff and to expect it to plan for each class and for each 
individual student. One of the recommendations of the Cameron Commis- 
Sion stated: 

- - eAccreditation implies proper administration in terms of 
Superintendents, supervisors, principals; effective instructional 
staff in terms of education, experience, and professionalism; 
effective facilities in terms of libraries, laboratories, access 
to special personnel; and the like. Systems or schools with such 
levels of excellence would be free to experiment in curriculum 


beyond that laid down by basic provincial requirements. 


In establishing its organization for supervision, a school system 


23. H. M. Andrews, "Who Shall Supervise?" (Paper presented at the 
1960 CEA Short Course, Banff, May,20, 1960). 


45, C. T. Clarke, The Cameron Report: A Condensation of the Royal 
Commission on Education in Alberta (Edmonton: The Alberta Teachers' 
Association, 1960), p. 54. 
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must ensure that appropriate positions are created so that all super- 
visory functions are adequately performed and must ensure that the 
incumbents are aware of the distinct functions for which they are 
responsible. Generally, the superintendent, his assistants, and the 
Supervisors in the central office, together with the principals in the 
schools provide for program development at both the system and the school 
levels they also provide for formal evaluation, for motivation, and for 
consultation of a general nature. This combination does not, however, 
provide for consultation where subject matter specialties are involved. 
To meet this need in the Junior High schools, the Edmonton Public School 
Board has embarked upon a program which utilizes the services of coor- 
dinators. Personnel performing similar functions in other school 
systems may be designated by titles such as: resident consultants, 
subject specialists, resource teachers, curriculum assistants, or master 
teachers. The Edmonton Junior High coordinators are essentially spe- 
cialists in one or two subject areas. As stated officially in the 
Superintendent's Bulletin the duties of coordinators, in addition to 
regular classroom duties, are as follows: 
1. To assist in the in-service programs organized by the General 
Supervisor of Junior High Schools or the subject supervisors. 
2. To teach demonstration lessons for teachers on the staffs of 
their own or other schools. 
3. To assist in the development of course outlines for both new and 
experienced teachers. 


4. To assist and advise new teachers in developing effective methods 
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of classroom Management. 
3. To participate as cooperating teachers in the Faculty of 
Education (University of Alberta) teacher-training program. 
6. To take active leadership in Alberta Teachers' Association and 
Edmonton Public School Board subject committees.4 
With the emergence of the position of Junior High School coor- 
dinator, it is important to attempt to obtain some clarification of the 
duties, responsibilities, and problems associated with this position, 
and to attempt to determine from those most closely involved how it might 


be further developed. 
II. THE PROBLEM 


The purpose of this study was to analyze the role of the coor- 


dinator in the Junior High Schools of the Edmonton Public School System. 


Sepcoenti of the Sub-Problems 

In the course of the study the following questions were investi- 
gated: 

1. What are the expectations of supervisors, principals, coor- 
dinators, and teachers for the behavior of the coordinator in the 
following areas: (a) Curriculum Development, (b) Utilizing Educational 
Facilities, (c) In-Service Education,. (d) Improvement of Instruction, 


(e) General Consultation, and (f) The Coordinating Function? 


4 superintendent's Bulletin: Edmonton Public School Board, VI1II:32 
(April. 29, 1964), 
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2. To what extent do the expectations of the various alter 
groups differ? 

3. To what extent do the expectations of teachers differ 
according to: kind of subjects taught, experience, university training, 
and sex? 

4. Which coordinator services are considered to be most helpful 
and are most favored by the alter groups? 

S- In what relative order of importance are the various coor- 
dinator services ranked by the-alter groups? 

6« What are the difficulties and problems that have been 


encountered in the program providing the coordinator services? 


Background of the Study 

In the spring of 1961 two coordinators were appointed, one for 
mathematics-science and one for English-social studies. Each served as 
a demonstration teacher in his own classroom when called upon to do so 
by the General Supervisor of Junior High Schools or by the subject 
consultants operating from the Central Office. The demonstration 
teaching was performed for new teachers, teachers who were having 
difficulties in the classroom, and competent experienced teachers who 
wished to observe and discuss warious procedures and techniques. The 
appointment peaitaer two years. The salary bonus was three hundred 
dollars during the first year and four hundred dollars during subsequent 
years. For the 1962-63 school year, the number of coordinators was 
increased to four. For the following year the number of coordinators 


was increased to ten; some of whom were concerned more specifically with 
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literature and reading and one coordinator, with industrial arts. 

In view of the acceptance of the position of coordinator by 
teachers, principals, and School Board officials, it was decided to 
expand the program both in number of coordinators and in subject areas 
given attention. In the spring of 1964, further appointments were made 
to increase the number of coordinators to nineteen. Generally, each 
coordinator was responsible for two subject areas. In addition to the 
core of six academic subjects, the program included the following: 
guidance, French, physical education, music, and art. Each week the 
incumbent was released for one-half day from his regular classroom 


duties to attend to his duties as Sacndinaton 


The Value of the Study 


It was hoped that the results of the study would contribute to 
the development of the position of Junior High School coordinator in the 
following ways: 

l. Provide some clarification of the duties and responsibilities 
associated with the position of coordinator. 

2. Provide some bases which would assist in improving the 
effectiveness of the incumbent coordinators and which would assist in 
selecting individuals most capable for the position of coordinator. 

3. Provide some bases which would indicate whether the coordina- 
tor services in the Edmonton Public School System should be expanded 


either in number of appointments, or in more time off from regular 


“Information supplied by R. E. Shaul, General Supervisor of Junior 


High Schools and the Superintendent's Bulletin, VII:37 (June 3, 1964). . 
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classroom duties for those already on the job, or both. 
4. Familiarize school personnel with the expectations and the 
Opinions of those who are closely involved in the program providing the 


coordinator services. 


Definition of Terms 

l. Supervisor, when used as a category of respondents, refers to 
a class of positions rather than to a single position bearing that title. 
It refers to positions of a permanent, non-resident nature; some of 
these positions are line and some are staff. It includes the superin- 
tendents, the general supervisors, the specialist supervisors, and the 
like. 

2. Principal, when used as a category of respondents, refers to 
the assistant-principal as well as to the principal, especially in 
schools where Junior High grades only are taught and where the assistant- 
principal will have close contact with the coordinator. 

3. Coordinator. This type of position is temporary, staff, and 
specialist. The incumbent of this position receives some time off from 
regular classroom duties to attend to his duties in the improvement of 
instruction. He visits other schools upon invitation. In other school 
systems his counterpart performing similar functions may be called a 
resident consultant, a subject specialist, a resource teacher, a 
curriculum assistant, or a master teacher. 


4. Role is a set of expectations applied to an incumbent of a 
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particular position.© 
S- Expectation is a set of evaluative standards applied to an 
incumbent of a particular position. ’ 
6. Alter group is a group which holds expectations for the 
behavior of an incumbent of a position. 
7. Role conflict refers to incompatible expectations for the 
behavior of an incumbent of a position. Role conflict is of two types: 
(a) inter-group conflict which is characterized by incompatibility 
in expectations of members of two or more alter groups; 
(b) intra-group conflict which is characterized by incompatibility 
ln expectations of members of one group. 
8. Consensus refers to the extent of agreement on expectations. 
Intraposition consensus may occur among members of an alter group and, 
in this study, refers specifically to consensus among supervisors, 
principals, coordinators, and teachers, each as a distinct and separate 
group. Interposition consensus may occur between groups of role 


definers and refers to consensus among these four alter groups. 


Delimitations of the Study 

The study has been confined to responses from supervisors, 
principals, coordinators, and teachers of the Edmonton Public School 
System. Responses were obtained from Central Office personnel, princi- 


pals, and teachers who have had close contact with one or more Junior 


Neal Gross, Ward S. Mason, and Alexander McEachern, Explorations 
in Role Analysis: Studies of the School Superintendency Role (New York: 
John Wiley and Sons, Inc., 1958), p. 60. 


"Tpid., p» 58. 
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High School coordinators during the school year 1964-1965. 


Limitations of the Study 

Some Central Office personnel, principals, and teachers based 
their responses on interaction with a coordinator over a period of one 
year; some have had contact with a coordinator for a longer time; a 
few have had contact for four years. While the subjective character of 
this study inherent in the type of questionnaire that was used has 
imposed limitations, it was assumed that supervisors, principals, coor- 
dinators, and teachers have presented a sufficiently accurate picture 
of the role of the coordinator and his impact upon the improvement of 
instruction to have warranted conducting the study. 

A basic assumption was that supervisors, principals, coordinators, 
and teachers have given careful and reliable responses to the question- 


naire. 


III. ORGANIZATION OF REMAINDER OF THESIS 


In the second chapter related literature is reviewed. Reference 
is made to consultative programs elsewhere which have a bearing on the 
problem under investigation. 

Chapter III presents the research design. The preparation of the 
instrument, its distribution, and the collection of the data are dis- 
cussed. The treatment of the data is briefly outlined. 

The responses of supervisors, principals, coordinators, and 
teachers to the fifty-nine suggested consultative services are analyzed 


in the next three chapters. 
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In Chapter VII the relation of teachers’ responses to personal 
characteristics is discussed. 

In the eighth chapter: the manner in which nine major coordinator 
services were ranked is examined. Responses to the three open-end 
questions relating to the improvement of the consultative program are 
assessed. 


The final chapter includes the conclusions and recommendations. 
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CHAPTER II 
REVIEW OF LITERATURE 


The rapid expansion in the field of education over the past few 
decades has led to the creation of a complex hierarchical educational 
structure. Thus, the incumbent of a position in this structure may 
encounter difficulty in knowing what is expected of him. To analyze the 
role of an incumbent, one requires a background of theory or a concep- 
tual framework which will postulate the concepts necessary to under- 
stand and describe the role. 

This chapter refers briefly to certain literature on: the social 
system; the concept of role; role conflict; leadership; and development 


of curriculum and improvement of instruction. 
lo THESSOCTAL SYSiEM 


Within a social system, whether it is a classroom, a school, a 
school system, or even the broader community, there are in general two 
dimensions to consider. One, the nomothetic dimension, consists of the 
roles and expectations that will fulfill the goals of the institution. 
The other, the idiographic dimension, encompasses the personalities and 
need-dispositions of the individuals who inhabit the system. Getzels 
and Guba postulate that the behavior of individuals within the system 
is a function of the role and personality dimensions. A model can be 


conveniently. diagrammed in the following manner: 


lyjacob W. Getzels and E. G. Guba, "Social Behavior and Adminis- 
trative Process," The School Review, LXVI (1957), 424. 
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13 
NOMOTHETIC DIMENSION 


Institution —~» Role —~» Expectations 
esta pie Observed 


Social Behavior 
System 
"~S Individual —> Personality —> Need-Dispositions 
IDIOGRAPHIC DIMENSION 
FIGURE 1 


THE SOCIAL SYSTEMS MODEL 


The model does not show what portion of an individual's act can be attri- 
buted to one dimension and what portion to the other dimension. It is 
evident that this will vary from individual to individual and from 
situation to situation. Two individuals occupying similar positions 
within a social system will be influenced to varying degrees by their 
needs and the expectations held for them. Similarly, positions vary in 
the portion of behavior which is specified by expectations and the 


portion which can be influenced by individual needs. 
Tels walt ie a NG ile OR ROLE 


The concept of role is of eee potential value in describing 
individual behavior in group situations and in explaining the patterning 
of social behavior in general. Within each structure of an institution, 
whether formal or informal, there are a number of positions. A position 


is defined as "the location of an actor or a class of actors in a system 
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14 
of social relationships." Newcomb says that, "Every positim is a 
part of an inclusive system of positions and no one position has any 
meaning apart from the other positions to which it is related."" 
Thus, it is necessary for an investigator in focussing on one position 
to specify the other positions with which his analysis is concerned. 
Sherk, who investigated the relationship between a particular or 
"focal" position and one other or "counter" position, used the dyad 
model as a framework for his study. The superintendent was in the focal 
position and the school principals were in the counter position. Gross 
used a position-centric model to provide a framework for focussing on 
One position and examining its relationships to a series of counter 


positions. 


An adapted model which was found useful in the present 
investigation is given below. 

This model does not take into consideration the relationships 
among the counter positions. One sector of the focal position, for 
example, has been left blank to show that only a limited set of positions 


selected from all possible related positions has been considered. It 


should be remembered that a position cannot be completely described 


2Neal Gross, Ward S. Mason, and Alexander McEachern, Explorations 


in Role Analysis: Studies of the School Superintendency Role (New York: 
John Wiley and Sons, Inc., 1958), p. 67. 


3Theodore M. Newcomb, Social Psychology (New York: Dryden Press, 
1951), p. 277. 


Fuarry Gordon Sherk, "The Expectations and Perceptions of Prin- 
cipals for the Role of the Provincially Appointed Superintendent of 
Schools in Alberta" (unpublished Master's thesis, University of Alberta, 
Edmonton, 1964), p. ll. 


“Gross et alw op cit., p. 52. 
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Counter Position 2 »— Counter Position 3 
Principal. /*¢ \ i ~ s\Another Coordinator 
/ \ \ 
[ f 
\ / 
i § 
ae Pts 


Counter Position 1 Counter Position 4 


Supervisor Teacher 
Fm ~ 
/ ‘ 
\ | 
x / 
ag ares 
Focal Position 
Coordinator 
FIGURE 2 


THE POSITION-CENTRIC MODEL 


unless all other positions to which it is related have been specified. 
There are no hierarchic implications in the model. 

When individuals with common motives and goals interact repeatedly 
over a period of time, a group structure consisting of roles and statuses 
takes shape and becomes stabilized to some degree. The relationships 
among these individuals are interdependent and reciprocal, linking a 
given individual to every other individual of the group in certain ways. 
In terms of the individual's respective contributions in various capaci- 
ties Ay Hea to the tasks, problems, or goals significant in the inter- 
action process, reciprocal expectations are Danita eed for each member 
in relation to other members. It is these stabilized expectations for 
behavior in the group, according to Sherif and Sherif, that define the 


"role" of each group member .° Role is a relational concept which has 


ie ater Sherif and Carolyn W. Sherif, An Outline of Social 
Psychology (New York: Harper and Row, 1956), p. 162. 
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16 
meaning in terms of expected, reciprocal modes of behavior among members 
constituting a group. To the extent that the individual conforms to 
these expectations, he permits other persons with whom he interacts to 
anticipate his behavior and thus enables the interacting individuals to 
function collectively as an integrated unit. 

Getzels and Thelen also define "role" in terms of expectations. 
They say that a role has certain privileges, obligations, responsibili- 
ties, and powers. When the incumbent of a position puts these obliga- 
tions and responsibilities into effect, his behavior is said to be in 
accordance with his role. The expectations define for the actor what he 
should or should not do so long as he is the incumbent of the particular 
dostcion’ 

Miklos writes that the behavior of an individual is influenced not 
only by the actual expectations held for him but also by his own percep- 
tion of those expectations.© Thus all coordinators would not exhibit 
identical behavior partly because they are subjected to differing 
expectations and partly because they perceive the expectations 
differently. 

Although it is not always included in role analysis, it must be 

recognized that the individual also has his own conception of his 
role and that he will be guided to some extent by his self-expec- 


tations as well as by the expectations of others. . . .One may still 
ask why individuals are influenced by the expectations of others. 


Jacob W. Getzels and Herbert A. Thelen, "The Classroom Group as 
a Unique Social System," in Nelson B. Henry, Ihe Dynamics of Instruc- 
tional Groups (Chicago: NSSE, 1960), pp. 53-82. 


Se ewin Miklos, "Role Theory in Administration," The Canadian 
Administrator, III:2 (November, 1963). 
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27 
- - «In organizations such as schools, which have a professional 
orientation, compliance may result more from a common commitment 
to the goals of the organization. . . .The consequences which 
ensue from behavior which is in accord with expectations are 
different from those which ensue from that which is at variance 
with expectations.? 

Individuals differ in personal, social, or material capacities, 
Skills, and resources. By virtue of such capacities, skills, and 
resources some people exert greater weight or control or authority than 
others. Therefore, when interaction continues over a period of time 
among individuals with persistent motives or problems, the reciprocal 
expectations among them fall into a hierarchical pattern. When positions 
are arranged in a hierarchical order, as for instance in the authority 
structure, they are usually termed "statuses." 

In any culture some roles are idealized and the incumbents of 
the respective positions enjoy great prestige, while other roles are 
deemed ordinary, and still others are disapproved. For example, more 
prestige is attached to the role of coordinator than to the role of 
teacher. There is much variation. in’ the ease or difficulty of fulfilling 
roles. Some require minimum of effort and adaptability whereas others 
demand continuous activity. In any institutional setting an individual 
is expected to fulfill several roles. For the most part he is unconscious 
of the fact that a diversity of expectations are held for his behavior. 
In new and unique circumstances, however, the situation must be inter- 


preted or defined and the behavior that is to be exhibited may be 


consciously considered. It is in this kind of circumstance that the 
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18 
Junior High School coordinator finds himself at present. In general, 
the higher the status or "visibility" of a position, the more likely one 


is to 'be-conscious,of it. 
III. ROLE CONFLICT 


"Role congruency" describes a situation in which an incumbent of 
a position perceives high agreement in the expectations that others 
hold for his behavior. "Role conflict" occurs, according to Getzels 
~Whenever a role incumbent is required to conform to a 
number of expectations which are mutually exclusive, contradic- 
tory, or inconsistent, so that adjustment to one set of require- 
ments makes adjustment to the other impossible or at least 
difficult. Role conflicts in this sense are situational givens 
and are independent of the personality of the role incumbent. 
An expectation may be considered by the person for whom it is held to be 
legitimate or illegitimate. A legitimate expectation is one which the 
incumbent of a focal position feels others have a right-to hold. An 
illegitimate expectation is one which he does not feel others have a 
right to hold. An expectation which is felt to be legitimate is 
referred to as a perceived obligation; one which is felt to be illegi- 
; , : 1 
timate is termed a perceived pressure. 
The problem of role conflict may be considered as evidence of 
disorganization in the nomothetic dimension and can arise in a number of 


ways. This study will be concerned with only the following possibilities: 


l. Disagreement within the alter group defining the role. This 


l0Getzels and Guba, op. cit-, p. 432. 


Gress et ale, op. cit.-, pp. 248-251. 
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19 
is usually called intra-group conflict. 

2. Disagreement among several alter groups each having a right 
to hold expectations for the behavior of the incumbent of a particular 
position. This is usually called inter-group conflict. 

It may be noted that Sherk gave consideration to intra-group 
conflict rather than the inter-group type.14 His study, however, was 
concerned not only with the expectations of principals for the behavior 
of the provincially-appointed superintendent of schools in Alberta 
school divisions and counties, but also with the perceptions of the 
principal alter group. Sherk found that the members of this reference 
group expressed wide variation in both the expectations and the percep- 
tions that they had concerning the behavior of the superintendent. He 
indicated that, in general, specified groups of principals tended to 
perceive the superintendent's performing in a manner which paralleled 
their expectations.-~ 

Cheal studied role conflict in the leadership of two Composite 
High Schools in Mibemtalen He investigated two types of role conflict 
in the principalship: 

1. The kind which arises when there is agreement within the 
relevant alter groups which define ihe role through the expectations 


which they hold for the behavior of the incumbent of a position, but 


l2cverk, Loc cit. 13tpig. 


14 Sohn E. Cheal and John H. M. Andrews, “Role Conflict in the 
Leadership of the Composite High School," The Alberta Journal of 
Educational Reasearch, IV (December, 1958), 221-226. 
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20 
disagreement between the groups. 

2. The type of conflict which results from disagreement within 
a given alter group with respect to what the leader should do. 

In the study, the pressures on the principal arising from the 
expectations of the superintendent, the teachers, the pupils, and the 
parents were considered. A large number of significant conflicts 
were found to exist in the role of the principal, both between and within 
the four alter groups. Moreover, conflict was shown to be present in all 
of six aspects of the role which were investigated. Cheal concluded 
from his research that "the definition of the principal's role by 
several alter groups includes many inconsistent and incompatible 
me aetticond, we) 

The concept of role conflict refers to the observation that 
there is never complete agreement within and among the groups which may 
be consideréd to hold legitimate expectations for the behavior of an 
incumbent of a particular position. That the problem is not as serious 
as it is sometimes considered to be is eviews by the fact that a 
principal, for example, seldom has to deal with all groups at the same 
time, that the groups do not all hold expectations in the same area, 
and that he may reasonably consider some expectations to be more legiti- 
mate than others. If there is consensus among teachers in a school on 
expectations for the behavior of the principal, this is to his advantage 
only so long as the expectations coincide with his. "It would appear 


that some lack of agreement on expectations is not only desirable but 
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essential if a social system is to function at ee 


IV. LEADERSHIP 


In addition to the other abilities and skills which the coor- 
dinator possesses, it is necessary for him to have qualities of leader- 
Ship. Andrews outlines three theories of leadership. / The Traits 
Theory claims that leadership is a function of the physical, intellec- 
tual, and personality traits of the leader. The Situationist Theory 
maintains that leadership is a product of the situation. The most 
recent and the most commonly acceptea theory is The Theory of Social 
Role or The Structural-Functionalist Theory. It is a synthesis of the 
two mentioned earlier. 

Present indications are that the two universal group needs are 
goal accomplishment and group maintenance. According to Andrews, the 
Ohio Leadership Studies indicate that the two kinds of leader behavior 
that will satisfy these needs ares initiating structure and considera- 
tion. Initiating structure is the leader behavior necessary to fulfill 
the group need for goal accomplishment. Peers ne is the leader 
behavior necessary to fulfill the group need for group maintenance. It 
is evident that a good leader should be active in getting things 
organized and moving but, at the same time, he should be able to 


establish warm feelings among the members of the grqup. Consequently, 


16miklos, loc. cit. 


175, He M. Andrews, "Recent Research in Leadership," Canadian 
Education, XIII:4 (September, 1958), 15-24. See also Alvin W. Gouldner 
(ed.), Studies in Leadership (New York: Harper & Bros., 1950). 
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22 
the coordinator must be high in both dimensions if he is to be success- 
ful in his job. Andrews also reports an alternate set of terms for 
classifying leadership cevameue This categorization has grown out of 
the research of the Midwest Administration Centre at the University of 
Chieago.*? The nomothetic leader is high in Initiating Structure; he is 
concerned with institutional expectations and goal accomplishment. The 
idiographic leader is similar to one who is high in Consideration; he 
is concerned with individual personalities, needs, and individual 
actions. The transactional leader is one who is able to steér a course 
between exclusive preoccupation with either of the extremes. 

Miklos studied the expectations which teachers held for the 
behavior of principals in fifty-six Alberta s¢hoolsees He contended, 
that a principal should be sensitive to the expectations and to the 
degree of consensus on expectations which the teachers in his school 
hold for his behavior. The principals who were acting in terms of the 
reality of the situation--who were certain about their role in high con- 
sensus schools and were uncertain about their role in low consensus 
schodls--were described significantly more favorably as leaders than 
were those who appeared to be acting counter to the nature of the 
expectations in the school. Effective leader behavior is based on a 
realistic interpretation of the situation in which the incumbent finds 
himself and not on misconceptions and stereotypes of the situation. It 


appears reasonable to state then that the incumbent coordinators who are 
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18tpid. Refer to model, p. 13. 20Miklos, loc.. git. 
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22 
good leaders "are able to influence the expectations of teachers to a 
greater extent than are those who exhibit less effective leader 
pehavvere i=: Some of the expectations which teachers hold for the 


behavior of the coordinator are expectations for his leader behavior. 
V. CONSULTATION AT THE SCHOOL LEVEL 


In recent years public education has been characterized by the 
steadily increasing size of school systems and consequently, larger and 
more complex administrative units. School superintendents have worked 
to explore and solve problems of providing central office supervision. 
At the same time, however, a strong feeling has persisted that the 
building unit itself provided the most productive setting for instruc- 
tional change. The individual school has cohesiveness or "an obvious 
‘organismic wholeness’ which is supported by the community structure 


22 In the perception of most parents, change in 


within which it exists." 
the schools has to do with the local school which their children attend. 
Generally, the contributions of lay persons are most helpful and construc 
tive if made at the local school level. It is because of these reasons, 
McKean states, that the introduction of the "master teacher" into the 
elementary school and the "consulting teacher" into the high school has 


met with great success. 


This position normally is filled by an experienced teacher 
already on the staff, a person who is noted for his fine teaching 


2libid. 


22pobert C. McKean and H. H. Mills, The Supervisor (Washington: 
The Centre for Applied Research in Education, Inc., 1964), p. 25. 
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24 
and for his outstanding ability to work with other faculty members 
- ehe would be released from*all or part of his teaching load and 
be expected to act in a consultative capacity to the rest of the 
staff. . .he offers help and guidance, especially to the less 
experienced teachers and those new to the school. 
The advantage of providing consultative services in the individual schools 
seems to be that teachers are usually more inclined to seek the consul- 
ting teacher's help and to invite him to visit their classes since he 
is not an administrator who may have to rate them for retention, salary, 
or promotion. 
Instead, he is a fellow teacher. . . .Some attempt, of course, 
is made to select supervising teachers who possess special compe- 
tence in various subject areas. . .to provide supervisory services 
of a nonadministrative nature to augment the sometimes limited 
efforts of the principal. 
Smith states that in Denver each secondary school has its own 
coordinator of instruction. The coordinator is a generalist. To 
discuss any one subject-matter area within a grade level, resource 
persons from the Department of Instruction are frequently brought in. 
Langer writes that St. Paul, Minnesota, has instituted a policy 
whereby in each Junior High School that is opened, a core resource 
teacher is assigned on a full-time basis. "Core" is applied in some 
fashion to all or part of the total curriculum which is required of all 
students at a given level. The resource teacher orders supplementary 


books and materials and builds files for each core classroom. He meets 


in separate weekly meetings with groups of core teachers at each grade 


23Ibid., p. 29. 24Ibid., p- 30. 


2° Mary Neel Gtith, “Organization for the Improvement of Instruc- 


tion in a Denver School," California Journal of Secondary Education, 
XXX (March, 1955), 183-187. 
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25 
level; the agenda is dictated by the needs of the group. He encourages 
in-service training and stimulates participation in city-wide curriculum 
programs. He acts frequently as host to various community groups and to 
visiting school groups. 2° 

Over the years, the Junior High Schools of San Francisco have 
tried various organizational devices for improving instruction. They 
have used rotating department chairmen who had no official status and who 
were given no time allowance and no salary differential for their service. 
They have gone from the extreme of having a central office curriculum 
section which devoted its services to writing formal courses of study to 
the opposite extreme of having no one in the central office to take 
responsibility for curriculum work, leaving everything to the individual 
schools. At the present time, there is in the central office "only the 
barest minimum number of supervisors. "2/ The teachers who devote some 
time to leadership in the improvement of instruction are called 
"curriculum assistants." Williams states that the curriculum assistants 
in the Junior High Schools of San Francisco perform the following tasks: 

1. Encourage the formation of curriculum committees and small study 
groups. 


2. Orient student teachers, day-to-day substitutes, long term 


2oRuth Langer, "Core Resource Teacher and Coordinator Becomes an 
Institution in St. Paul," Bulletin of National Association of Secondary 


School Principals, XLI1:236 (March, 1958), 104-105. 


2/eqward H. Redford, "Organizing for Curriculum Development in a 
City's Secondary Schools," California Journal of Secondary Education, XXX 
(March, 1955), 174-178. 
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26 
substitutes, and teachers new to the school. 
3. Work with probationary teachers to acquaint them with standards 
and procedures of the school. 
ae Keep the faculty informed of new materials, ideas, and methods 
an CourR culm. 
S- Develop and arrange relevant field trips and make suggestions to 
the teachers for preparation and follow-up instruction. 
6. Act as liaison between curriculum workers in the central office 
and classroom teachers.-° 
Williams concludes in the following manner. The principal is "the 
leader who ultimately determines school policy; but in order that his 
decisions may be based upon a wide knowledge of all facets of the school, 
he calls upon the curriculum assistants to help coats 
In some respects the position of Junior High School coordinator 
in the Edmonton Public School System is patterned on that of San 
Francisco and Los Angeles. Ina talk to a meeting of supervisors, Junior 
High School principals, and coordinators, the Superintendent said, "Los 
Angeles has much promise. It may be the direction in which we will 
move."2° 


The program utilizing Junior High School coordinators was first 


28Morris Williams, "Use of Curriculum Assistants by Principals for 
Improving Instruction," California Journal of Secondary Education, XXX 
(March, 1955), 179-182. 


Ibid. 


30Ta1k given by Dr. P. Bargen, Superintendent of Schools, at the 
Kingsway Motor Hotel, January 25, 1965. 
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begun in Los Angeles in 1945. At the present time there are four 
administrative coordinators, one assigned to each of four regional 
offices located in different areas of the city. The position of 
"administrative coordinator," as the title implies, is an administrative 
position, a step above that of secondary principal, 

Resident at each school, however, are four to six "local coor- 
dinators," comprising a total of 335. The title, "Consulting Teacher" 
or "Resource Teacher," does not accurately describe the role of the 
local coordinator. He may or may not serve in such a capacity. He is 
appointed for one year by the principal, and is responsible to the 
principal. He may perform functions such as orgaiizing workshops, 
institutes, special programs, and the like. In practice the teacher 
selected as coordinator usually has a Master's degree and has had at 
least five years of successful teaching. He is normally given one 
teaching period per day to attend to his duties as coordinator. His 
remuneration is forty-seven dollars per month (pay period) in addition 
to his regular teaching salary.°! 

The Public School Boards of a number of Canadian cities inclu- 
ding Vancouver, Calgary, Regina, Winnipeg, and Toronto, do not have on 
staff any coordinators or resident consulting teachers in their Junior 


High Schools>* 


Slinformation obtained from correspondence with Secondary Adminis~ 
trative Coordinators, Richard T. Cooper’ and Dave Schwartz, Los Angeles 
City School Districts, February, 1965. 


32 Information obtained from correspondence with the Superinten- 
dents of the respective school boards, December, 1964. 
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VI. SUMMARY 


In this chapter reference was made to literature on the social 
system, the concept of role, role conflict, leadership, and the develop- 
ment of curriculum and improvement of instruction. In certain respects, 
the program which provides coordinator services in the Edmonton Public 
School System is similar to those presently functioning in Los Angeles 
and San Francisco. It appears that the responsibilities of coordinators 
in the two American cities vary somewhat between systems and between 
schools, ranging from activities which are mainly coordinating to 
activities which are mainly consultative in nature. The major cities of 
Western Canada do not utilize the services of coordinators in their 


Junior High Schools. 
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CHAPTER III 


THE RESEARCH DESIGN 


The study required expression by supervisors, principals, 
coordinators, and teachers of their personal expectations for the 
behavior of the coordinator in the Junior High School. It seemed that 
an effective way of gaining the information was to include a covering 
letter with the questionnaire to each respondent explaining the purpose 
of the study and to request that the necessary assistance be given by 
completing and returning the questionnaire. 

In this chapter reference is made to the preparation of the 
questionnaire and its distribution, and the method used in the analysis 


of the data is briefly outlined. 


IT. PROCEDURE 


The Instrument 

The data for this study were collected by means of a questionnaire 
which was prepared for the purpose. The questionnaire, almost in its 
entirety, was of a closed type. This type of questionnaire was pre- 
ferred to the open-end questionnaire because it was felt that open-end 
responses would provide either too wide or too narrow a range of con- 
sultative services making it difficult to draw adequate conclusions. 
It was conceived that the closed questionnaire included a sufficiently 


comprehensive list of typical consultative services in which a 
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30 
coordinator may be expected to engage and from which the respondents 
could make their selections freely. Certain sections in the question- 
naire, however, were open-end to allow the respondents more freedom in 
expressing opinions which would be valuable when suggestions were under 
consideration for the improvement of the program providing coordinator 
services. 

To the best knowledge of the investigator, a questionnaire with 
an adequate list of consultative services which could have been adapted 
to this study was not available. This was understandable since the 
position of coordinator at the Junior High level was only recently 
created and was still non-existent in many school systems. Many of the 
questionnaires which have been used in the past related to the role of 
the coordinator in varying degrees. Questionnaires prepared by Hr ynyk! 
and McLoughlin® for their studies in the Department of Educational 
Administration at the University of Alberta were helpful. 

In its final form the questionnaire which was used in this study 
divided the expectations for the behavior of the coordinator into six 
general areas: curriculum development, utilizing educational facilities, 
in-service education, improvement of instruction, general consultation, 


and the coordinating function. The respondents were asked to indicate 


aS Ee oe Hrynyk, "Supervisory Needs: West Jasper Place Public 
Schools" (unpublished Master's thesis, The University of Alberta, 
Edmonton, 1963). 


2Roy McLoughlin, "An Analysis of the Role of Supervisor of 
Elementary Instruction" (unpublished Master's thesis, The University of 


Alberta, Edmonton, 1965). 
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| 
their expectations for the behavior of the coordinator by encircling one 
of four responses--strongly agree, agree, disagree, strongly disagree-- 
to each suggested item. The respondents were asked to rank various con- 
sultative services in the order in which they considered these services 
important. The respondents were also asked to suggest the coordinator 
services which they felt were most helpful as well as the factors which 
they thought tended to militate against the attainment of maximum 
benefits from interaction with one or more coordinators. The coordina- 
tors were asked to indicate the problems that they had encountered in 


their attempts to develop the potential of their position. 


Validation of the Instrument 

The instrument prepared for the present study has undergone a 
number of revisions following preliminary administration to selected 
Master's students in Educational Administration at the University of 
Alberta. These persons responded to the questionnaire and offered 


constructive criticism. 


Collection of the Data 


In December 1964 the fifteen principals in whose schools one or 
more coordinators were resident were contacted by the investigator. 
Each principal submitted the names of the teachers from his school who 
taught in the subject areas which were specialties of the resident 
coordinator. Each principal advised the investigator whether the 
assistant-principal had sufficient contact with the coordinator to 


warrant his participation in completing the questionnaire. 
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32 
In January 1965 a letter (Appendix A) was sent to each coordina- 


tor requesting from him the names of teachers from other schools with 


whom he had contact and who would be asked to complete the questionnaire. 
The principal of each of these schools was included. 

Of the Central Office administrative personnel only those 
individuals were included who were directly involved in Junior High 
School education and who worked closely with the coordinators. 

At a meeting of Junior High School principals in late January, 
the principal of the school in which the investigator taught and the 
General Supervisor of Junior High Schools outlined the purpose of the 
study and asked the principals for their cooperation. This request was 
well received as was later evidenced by the excellent returns of 
completed questionnaires. 

Early in February the questionnaires were delivered to the 
schools. A copy of the questionnaire is shown in Appendix B. Each 
principal distributed the questionnaires to the selected teachers at his 
school and then collected them when completed. A separate envelope was 
provided with each questionnaire to encourage uninhibited responses from 
teachers and coordinators. In all, 265 questionnaires were distributed-- 
twenty questionnaires to Central Office personnel, forty-two to prin- 
cipals, nine to assistant-principals, eighteen to coordinators, and 176 
to teachers. 

The sample used in the study and the percentage of questionnaire 
returns is shown in Table I. Completed questionnaires were received 


from all principals, assistant-principals, and coordinators. Completed 
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questionnaires were received from eighteen out of twenty supervisors and 
from 167 of the 176 teachers. Four teacher questionnaires were destroyed 
Since they were inadequately completed. Of the grand total of 265 
questionnaires distributed, a net total of 250 questionnaires, or 94.4 


per cent, were received in usable form. 


TABLE I 


NUMBER OF RESPONDENTS INCLUDED IN THE STUDY 
AND PERCENTAGE OF QUESTIONNAIRE RETURNS 


Number Number Number Per Cent 

Respondents Received Returned Usable Usable 
Supervisors 20 18 18 90 
Principals a1 ep ae 100 
Coordinators 18 18 18 100 
Teachers 176 167 163 93 


Table II provides data concerning sex, age, university training, 
and teaching experience of the respondents. There seems to be no indi- 
cation that the respondents, as a whole, were not representative of the 
typical administrator or teacher of the Edmonton Public School System. 
One observation, however, may be that coordinators in contacting 
teachers from other schools may have tended to contact those who were 


inexperienced and possibly more in need of consultative assistance. 


1 > | 
bne etoaivreque yenew? to tuo cgesipte moat 
bsyorsash araw eetisnnofiesup retest wot. 

ac to ietot bretp add 20 shot iquoo y | BLP at i die 
Bede ro ,2etisnnoitesup GCS Ro Letor Jan . eet 
aorot sidsav Hi b 


e 
=-3 


Samat & 


Hara ; Sinaoens = ong 


———— 


ned 24 | tedinu | 
sidse aidsey 


OP al oo Of 


OOf fé {é | 1é 


Be gol \ot HL 


ae A A AT A AE tp A Pe 


printers ytieseving 00 xa, Giese eteb 
-ibni on sd o3 emase eae -etaebnogeet 22 20,9 
ads to avitsiaseenqes ton. ot8w «sforw 6 25. , 
metave Locdee ofidud notiomba ett 2o.teroeed, 0) 
pniitostaca af arotenibtope ee ae 7 00 

s1ey ow geod sostngo of —bebnes overt bcs } " 


.eonetaiags ev ited (ogres 29 been mt ae 


ih cided 


, a 


TABLE II 


34 


SEX, AGE, UNIVERSITY TRAINING, AND TEACHING EXPERIENCE OF RESPONDENTS 


Supervisor Principal 


Characteristic (N:18) (N:51) 
Sex 

Male 1 49 

Female 4 @ 
Age 

Under 21 O 0 

21 - 30 @) l 

31 - 40 a 7 

41 - 50 8 14 

Over 50 4 28 


University Training 


year O 
years O 
years O 
years 1 
years Z 
years and over 14 


Oy Or Gt) 


Total Teaching Experience 


l year O 
“- 4 years O 
> - 10 years o 
ll years and over 15 


Jr. High Teaching Experience 


l year i 
2- 4 years 1 
5 - 10 years 7 


ll years and over 6 


Coordinator 
(N:18) 


NO OVO NM © 


FOO OFF 


Teacher 
(N: 163) 
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II. TREATMENT OF THE DATA 


The data from the completed questionnaires, exclusive of the 
responses to the three open-end questions, were processed by use of 


IBM equipment. 


Consensus Within Groups 

This type of consensus was determined for each item for each 
group. The problem statistically was to find an approach which would 
identify the response distributions to single expectation items that 
displayed most consensus. Gross, Mason, and McEachern state it in this 
way: 

Given a series of distributions, each of which is comprised 

of the set of responses of a sample to a single expectation item 
- »« «, how can scores be obtained which will rank the items on 
a continuum of consensus? 

It is evident that if all principals, for example, choose the same 
response category for any one item, then there is perfect consensus 
within that group. Similarly, if the frequencies are distributed equally 
among the four categories, or if fifty per sant of the responses are at 
one end of the response continuum and fifty per cent at the other, then 
there is complete lack of consensus. However, situations where there 
is perfect or complete lack of consensus rarely occur. The problem 


arises when there are two distributions such as those portrayed in Figure 


3. Both examples show some consensus but it may not be readily 


3Neal Gross, Ward S. Mason, and Alexander McEachern, Explorations 
in Role Analysis: Studies of the School Superintendency Role (New York: 
John Wiley and Sons, Inc-, 1958), p. 105. 
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FIGURE 3 


HYPOTHETICAL EXAMPLES OF PERCENTAGE FREQUENCY DISTRIBUTIONS 
OF RESPONSES TO TWO EXPECTATION ITEMS 

discernible which shows. more. There is a larger modal category in 
Example 1; that is, there are more people who agree on a single response. 
However, Example 1 has responses which are distributed over the entire 
‘possible range, whereas Example 2 has responses in only two categories 
which are, in addition, adjacent. It is evident that in the measurement 
of consensus at least two elements need to be considered: central 
tendencies and variability of the distributions. 

Another complicating factor is that there are two types of 
distributions which might indicate a complete lack of consensus among the 
respondents. These two types are illustrated in Figure 4. In Example 3 
there is no consensus because each response occurs with equal frequency. 


In Example 4 lack of consensus for the sample would appear to stem from 
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FIGURE 4 
HYPOTHETICAL EXAMPLES OF PERCENTAGE FREQUENCY DISTRIBUTIONS 
OF RESPONSES TO TWO EXPECTATION ITEMS 
the existence of two completely contradictory evaluative standards 
applied to the same behavior. 

In view of these problems it was decided to use the variance of 
the distribution as a measure of intrasample consensus. Gross, Mason, 
and McEachern suggest the following advantages of using the variance as 
a measure of intraposition consensus: 

1. The variance employ$ squared deviations and it was felt to be 
desirable to magnify extreme deviations, particularly in view of 
the fact that the questionnaire checklist included variations in 
intensity. 

2. The variance is relatively easy to compute. 

3. The variance is a statistic which lends itself to a variety of 


oe he ' : 4 
statistical computations and manipulations. 
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Warren used the variance as a measure of intraposition consensus within 
the principal and teacher alter groups in his analysis of the leader- 
ship expectations for the behavior of the principal.” 

To compute the variance it was necessary to assume that distances 
between response categories on the continuum were equal. This meant 
selecting an interval scale. Siegel states that "an interval scale is 
characterized by a common and constant unit of measurement which 
assigns a real number to ail pairs of objects in the ordered petted 
He further suggests that in an interval scale, the zero point and the 
unit of measurement are arbitrary. For items one through fifty-nine of 
the questionnaire, the numerical weights one, two, three, and four were 
assigned corresponding respectively with the response categories 
strongly agree, agree, disagree, and strongly disagree» A relatively low 
numerical value of the variance for the frequency distribution of an 
item indicates a high degree of consensus; a high variance. value 


indicates a low degree of consensus. 


Consensus Between Groups 

The problem here Pants find a statistical technique which 
would indicate whether the distribution of the responses of one alter 
group was significantly different from that of another alter group on 


each item. Sample values almost always differ somewhat and it was 


°Philip John Warren, "Leadership Expectations of the Principal in 
Newfoundland's Regional and Central High Schools as Perceived by Prin- 
cipals and Staffs" (unpublished Master's thesis, The University of 
Alberta, Edmonton, 1959). 


Osidney Siegel, Nonparametric Statistics for the Behavioral 
Sciences (New York: McGraw-Hill Book Company, Inc.; 1956), p- 26. 
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39 
necessary to determine whether the observed sample differences signi- 
fied differences among populations or whether they were merely chance 
variations that are to be expected among samples from the same popula- 
tion. It was decided that the chi square test was an appropriate 
technique to use to test for interposition consensus. Chi square is 
commonly used when data are in frequencies, as in the number of 
responses in different categories. 

Chance leads to discrepancies between observed and expected 
frequencies. Differences in responses arise as a result of chance 
sampling even though the two universes do not differ. Thus, contingency 
tables involving the possible relationship between two categorized 
variables will yield varying chance values of chi square even though no 
real difference exists. The more closely the observed results approxi- 
mate the expected, the smaller the chi square and the closer the agree- 
ment between observed data and the hypothesis being tested. It was 
hypothesized by the investigator that no significant difference 
existed between the distributions under consideration, and that any 
observed difference occurred merely by chance. Contrariwise, the 
larger the chi square, the greater the probability of a real divergence 
of experimentally observed results from expected results. 

A frequently occurring type of contingency table is the 2 x 2, or 
fourfold, contingency table. A chi square test for independence can be 
readily obtained for such a table without calculating the expected values. 

Ferguson states that on occasion it may be possible without 


serious distortion of the data to combine rows and columns of a 
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40 
contingency table to increase the expected cell frequencies. / He 
further states that a table with R rows and C columns may be reduced 
to a 2.x 2 table in order to facilitate a rapid test of independence 
with chi square. “This procedure is legitimate enough provided the 
points of dichotomy of the two variables are made without reference to 


un The practice which is discouraged is the locating 


cell frequencies. 
of the points of the dichotomy in a manner which maximizes the associa- 
tion in the data and obtains thereby a significant chi square. 

For items one through fifty-nine of the questionnaire, a 2 x 2 
contingency table was used. Supervisors and principals constituted one 
group and teachers the other. The response categories were dichotomized 
into strongly agree and agree versus disagree and strongly disagree, or 
strongly agree versus agree categories. When frequencies in the disagree 
and strongly disagree categories were very small, they were disregarded. 

Similar dichotomies of response categories were used in 2 x 2 
tables to test for significant differences between the following: 
expectations of teachers of academic subjects and expectations of 
teachers of non-academic subjects; expectations of teachers with less 
teaching experience and expectations of teachers with more experience; 
expectations of teachers having less: university training and expecta- 


tions of teachers who are better qualified; and finally, expectations of 


male teachers and expectations of female teachers. 


’George A. Ferguson, Statistical Analysis in Psychology and 
Education (New York: McGraw-Hill Book Company, Inc., 1959), p. 172. 
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Results were tested at the .05 and .01 levels of significance. 
When differences were found to be significant, the null hypothesis was 
considered to have been refuted and a lack of consensus between the 
groups indicated. 

The mean responses were used to order the consultative services 
in each questionnaire section from most favored to least favored items. 

The median test was used to compare the ranking of consultative 
services by supervisors and principals as opposed to the ranking by 
coordinators and teachers. Siegel's suggestion to use the chi square 
corrected for continuity was followed. Again the .05 and .01 levels 
of significance were used. 

Responses to the open-end questions were itemized and tabulated 


in frequency tables. 
III. SUMMARY 


A questionnaire was prepared to obtain data which were helpful in 
the attempt to analyze the role of the Junior High School coordinator. 
The respondents were the coordinators and the administrative personnel 
and teachers who were most closely involved in the program providing 
consultative services. Variance and chi square were adopted as the 
basic statistical techniques in determining interposition and intra- 
position consensus. Mean responses indicated the items which were most 
favored as desirable activities for the coordinator to engage in. The 
median test compared the ranking by various alter groups of nine major 


Isiegel, Op. cits, p- 112. 


Ls 
-sonsoitinpia to aleves 10. bae 20s, oft ine 
eon etesittogyd iiun adi insodtinpte od) 08 in posit es: 
edt nagwied aevansenes to sonL 6 brs. besuien need ove 
i 7 mh 
asoivise svivetluenos eft rabto ot beau stow bee 


at eee : ; 
elt Prie Hie 
cena co 


mst ¢ 


We 2 


-ems3i betovet sess! ot betovet geom mort soizoue ¢ | 
evivesivenoa to onfanet ent eaxegado oF been eon saad | yin 
yd pabiner ant of beeegae 26 alsqionizg, bas eaebinsnten 
ereupe filo edt SEU Ot Noktesgpue 2’ lepsie - sotedaged, base 
elsvel 10. bas 20. edt nispa y, Heweiier enw hatte 
sbeav Tew 


bsjsiudss bns besimeti staw enoijesup baermege eds oF aanoue hh j on 
1D aise we 
fae i 


ssn ct 


a - FET ps 
- 0 PP Pao A a oa : 


ni [uigled emew dotdw stab nistdo of benaqerg sonnet ahah 
-tosentoteos Loods? ded toindl edd to scot eh inane 


{ennoatsq ovitsttetnimbs ae bre’ las iaesen 
enibivotg meteotg sat nt beviovnai yiseol> > 
ait 28 betqobs stew steup2e —— sonnel 
-etini ons noftteoqretni . 
teom stew doidw ematt silt passage 
enT .ni epapne of totenibroos ads x08 eoisty 


Totem sain Yo eyuore _ 


42 
consultative services. Responses to the open-end questions were tabula- 


ted in frequency tables. 
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CHAPTER IV 
CURRICULUM DEVELOPMENT AND UTILIZING EDUCATIONAL FACILITIES 


The purpose of this chapter is to present an analysis of the 
responses of supervisors, principals, coordinators, and teachers to 
items one through fifteen of the questionnaire sections, "Curriculum 
Development" and "Utilizing Educational Facilities." The analysis of the 
data is presented in two sections: interposition consensus and intra- 


position consensus. 


I. INTERPOSITION CONSENSUS 


Expectations for Curriculum Development 


Table III compares the expectations of supervisors and principals 
with the expectations of teachers in the area of "Curriculum Development." 

Responses to items 2, 4, 5, and 8 were dichotomized as strongly 
agree versus agree since it was felt that the disagree and strongly 
disagree frequencies were too small to be considered. It was found 
that on item 2, "develop course outlines for new teachers," item 4, 
"encourage experimentation in curriculum improvement," and item 8, "act 
as liaison between Central Office and school," there was no significant 
difference between the expectations Sf eee as and principals on one 
hand and teachers on the other. As a dichotomy suggests, most of the 
responses were favorable, and for every item there were more agree 


responses than strongly agree responses. 
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44 
The chi square test indicated a significant difference at the .Ol 
level on item 5, “help develop differential programs." Out of sixty- 


four supervisors and principals, twenty individuals or 31 per cent 


TABU alt 


EXPECTATIONS OF SUPERVISORS AND PRINCIPALS COMPARED WITH EXPECTATIONS OF 
TEACHERS IN AREA OF CURRICULUM DEVELOPMENT 


Item Content Type of Dichotomy Value of x2 


1 Provide schedules indicating 
sequence, time allotment SA A/D SD ~ 328 


2. Develop course outlines for 
new teachers SA/ A 1.341 


3 | Develop coursecoutlines: for 
experienced teachers SA A/D SD 2.077 


4 Encourage experimentation in 
curriculum SA / A 3.362 


5 Help develop differential b 
programs GAA Batik 


6 Encourage teachers to sponsor 
extra activities SAA 7) DeSD 1204 


7 Encourage participation in 
curriculum committees SA A/D SD 2.894 


8 Act as liaison between Central 
Office and school sA/ A .138 


— ee _____ ____________________ss____ EEE 
@significant at .05 level. 


Doi gnificant at .0l1 level. 


expressed a strongly agree response and forty-four persons or 69 per 
cent expressed an agree response. Teachers, however, did not favor this 


service quite as forcefully as did supervisors and principals. Of the 
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133 teacher responses, only eighteen of them or 14 per ae er strongly 
agree while 115 (86 per cent) were agree responses. 

The dichotomy used for items 1, 3, 6, and 7 was strongly agree 

and agree versus disagree and strongly disagree. It was found that no 
Significant difference existed between the expectations of supervisors 
and principals as compared with the expectations of teachers. Both 
sample groups expressed largely favorable responses to item 1, "provide 
schedules indicating sequence and time allotment," item 6, "encourage 
teachers to sponsor out-of-class activities in their subject fields," 
and item 7, "encourage participation in curriculum committees." Item 3 
which stated that a coordinator should assist in the development of 
comprehensive course outlines for experienced teachers was favored by 
59 per cent of the supervisors and principals but only by 49 per cent of 
the teachers. Nevertheless, as was mentioned earlier, a chi square test 


indicated that no significant difference existed between the groups. 


Expectations for Utilizing Educational Facilities 

Table IV compares the expectations of supervisors and principals 
with the expectations of teachers in the area of "Utilizing Educational 
Fasulities."" 

The responses to item 10 were dichotomized as strongly agree 
versus agree. A large majority of the responses were agree rather than 
strongly agree in favoring the coordinator’s assisting in the selection 
of primary references and other instructional materials. It was found 
that no significant difference existed between the expectations of the 


two sample groups. 
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TABLE IV 


EXPECTATIONS OF SUPERVISORS AND PRINCIPALS COMPARED WITH EXPECTATIONS 
OF TEACHERS IN AREA OF UTILIZING EDUCATIONAL FACILITIES 


Item Content Type of Dichotomy Value of xX 


9 Ensure that instructional materials 


are available SA A/D SD 6.5722 
10 Help select references and 

materials SA/ A 2.009 
ll Order and distribute books SA A / D SD 6.6014 
12 Help utilize audio-visual equipment SA AY DISD 2-298 
13. Demonstrate use of new equipment SA A/D SD - 306 
14 Encourage experimentation with 

new media SA A/D SD 016 
15 Arrange field trips and tours SA A/D SD 1.448 


ee 


—ellEEeEeEeEEeEeE=anD=aEaloeeEeEaEaEaEaESES=S=SSSeeeeee__——————— ee 


“Significant at .05 level. 


significant at .Ol1 level. 


The dichotomy used for the remaining six items of the section was 
strongly agree and agree versus disagree and strongly disagree. The 
responses to items 12, 13, 14, and 15 showed no significant difference 
between the expectations of supervisors and principals as compared with 
the expectations of teachers. For item 13, "demonstrate use of new 
equipment," and item 14, "encourage experimentation with new mechanical 
and electronic devices in education," there were approximately four 
times as many favorable as unfavorable responses for the two samples. 


Item 12, “assist in the full utilization of audio-visual equipment," 
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47 
also had largely favorable responses; however, the percentage of favor- 
able replies was greater for supervisors and principals than for 
teachers. The distributions for item 15 were different somewhat. A 
small majority of the supervisors and principals (53 per cent) felt 
that a coordinator should arrange field trips and tours and make 
suggestions for follow-up instruction; a small majority of teachers 
(56 per cent) were opposed. As was already indicated, these variations 
in-responses between the two sample groups for items 12 through 15 were 
not sufficiently large to be statistically significant. 

On items 9 and 1l, the chi square test indicated a significant 
difference at the .05 level. On item 9, “ensure that instructional 
materials are available," 62 per cent of the supervisors and principals 
expressed favorable responses and 79 per cent of the teacher respondents 
expressed approval. On item 1l, out of sixty-nine supervisors and 
principals, nine strongly agreed or agreed that a coordinator should 
order and distribute textbooks, primary references, and workbooks, 
while sixty respondents (87 per cent) disagreed or strongly disagreed. 
Of the 163 teachers, forty-seven favored this suggested coordinator 
service while 116 persons (71 per cent) disapproved of it. It is evident 
that the supervisor and principal group was more opposed to the suggested 


service. 


Mean Responses for Curriculum Development 


Table V shows the rank order of the mean responses of super- 
visors, principals, coordinators, and teachers to the items in the 


questionnaire section, "Curriculum Development." 
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TABLE V 


RANK ORDER OF MEANS ON QUESTIONNAIRE SECTION CURRICULUM DEVELOPMENT 


Item Content S P C T? 
Rank 


1 Provide schedules indicating 
sequence, time allotment 8 7 8 i 


2 Develop course outlines for 
new teachers Dao 3 Crs 1 


3 Develop course outlines for 
experienced teachers fi 8 fi 8 


4 Encourage experimentation 
in curriculum leo 1 1 3 


5 Help develop differential 
programs 3 + Deed - 


6 Encourage teachers to sponsor 
extra activities aye, 6 oa 6 


7 Encourage participation in 
curriculum committees 4 * oR h<) 3 


8 Act as liaison between Central 
Office and school bars 2 Wa 2 


a 
a ———————————————————_—_—___—_—__—_—__—_—_—_—_—____________ EEE 


“S: Supervisors; P: Principals; C: Coordinators; T: Teachers. 


The two services which were considered generally by all groups as 
most worthwhile for the coordinator to engage in were item 4, "encourage 
teacher experimentation in Pee development," and item 8, "act 
as liaison between curriculum workers in the Central Office and class- 
room teachers." The mean responses for the one most favored service 
were as follows: supervisors, 1.500 (items 4 and 8); principals, 1.706 


(item 4); coordinators, 1.667 (item 4); teachers, 1.706 (item 2). The 
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49 
teacher group placed item 8 and item 4 in second and third place, 
respectively, on the continuum of preferred services. This particular 
alter group reacted most favorably to item 2, "assist in the development 
of comprehensive course outlines for new teachers." Item 2 and item 5, 
"help to develop differential programs," were likewise considered by all 
groups to have a great deal of merit. 

The two coordinator services to be designated by the four alter 
groups as least desirable were item 1, "provide schedules indicating the 
sequence for teaching the units of a course and the time allotment per 
unit," and item 3, "assist in the development of comprehensive course 


outlines for experienced teachers." 


Mean Responses for Utilizing Educational Facilities 


a 


Table VI shows the rank order of the mean responses of super- 
visors, principals, coordinators, and teachers to the items in the 
questionnaire section, "Utilizing Educational Facilities." A great deal 
of disparity is evident in the rank ordering of the items by the various 
alter groups. 

Item 10 which stated that a coordinator should assist teachers in 
the selection of primary references and other instructional materials 
placed very high on the continuum of preferred services. Principals 
and coordinators favored it most, the respective mean responses being 
1.784 and 1.833. Supervisors and teachers assigned this service to 
second place on the continuum. It was the feeling of the teachers 
that the most worthwhile service was ensuring that proper and adequate 


instructional materials were available (item 9); the mean response was 
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TABLE V1 


RANK ORDER OF MEANS ON QUESTIONNAIRE SECTION 
UTILIZING EDUCATIONAL FACILITIES 


S P C ig 
Item Content Rank 
9 Ensure that instructional 
materials are available S * 4 1 
.10 Help select references and 
materials 2 il i 2 
ll Order and distribute books 7 7 , i 
12 Help utilize audio-visual 
equipment ore, 2-9 3 1°) 
13 Demonstrate use of new equipment 4 2-9 re 4 
14 Encourage experimentation with 
new media o 7%) 4 2 3 
15 Arrange field trips and tours i 6 6 6 


ee 


aS: Supervisors; Ps Principals; C: Coordinators; T: Teachers. 


1.914. An interesting observation is that supervisors considered item 
15 most desirable; their mean response was 1.722. Item 15, which stated 
that a coordinator should arrange field trips and educational tours and 
make suggestions for follow-up instruction, outlined a service that the 
other three groups felt was relatively unnecessary and, according to their 
mean responses, appeared in sixth position. 

All groups were in agreement that the least desirable of the 
services suggested in this section of the questionnaire was item ll, 


"order and distribute textbooks, primary references, and workbooks." 
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II. INTRAPOSITION CONSENSUS 


Expectations of Supervisors 
The variance scores of supervisors on questionnaire items l 
through 15 in the areas of "Curriculum Development" and "Utilizing 


Educational Facilities," are shown in Table VII. 


TABLE VII 


ORDERED VARIANCE SCORES FOR SUPERVISORS AND PRINCIPALS IN AREAS OF 
CURRICULUM DEVELOPMENT AND UTILIZING EDUCATIONAL FACILITIES 


Supervisor Principal 
Item Variance Item Variance 
10 sl72 8 ~ 209 
5 ¥ 246 14 e274 
3 sold io 275 
14 pol. 4 . 286 
2 oak a sais 
6 oe) 12 318 
4 ~36] 10 tee PY | 
8 clay! i! -410 
12 ~422 ve | 6423 
15 -424 6 poll 
9 .444 15 .560 
Hi Ala ane: 2 564 
ii »683 iS -635 
13 693 7 .643 
l 


694 9 ~655 


The variance scores for supervisors ranged from .1/72 on item 10, 
a high-consensus item, to .694 on item 1, an item on which there was 
low consensus. In the case of item 10, "assist teachers in the selec- 
tion of primary reference and other instructional materials," fourteen 
supervisors out of eighteen (78 per cent) agreed and four supervisors 


(22 per cent) strongly agreed. On item 1, however, two supervisors 
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a 
strongly agreed and seven agreed that a coordinator should provide 
schedules indicating the sequence for teaching the units of a course 
and the time allotment per unit; on the other hand, seven supervisors 
disagreed and two strongly disagreed. It is evident that the responses 
which favored the coordinator service and the responses which opposed 
it were equally divided. Figure 5 illustrates the response variabilities 


for these two items. 
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FIGURE 5 


SUPERVISOR RESPONSES TO "HELP SELECT REFERENCES AND MATERIALS" 
AND "PROVIDE SCHEDULES INDICATING SEQUENCE AND 
TIME ALLOTMENT" 
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Item 5, "help develop differential programs," also elicited a 
high degree of consensus; ten supervisors expressed an agree response 
and eight, a strongly agree response. Eleven supervisors agreed that a 
coordinator should assist in the development of comprehensive course 
outlines for experienced teachers (item 3); one supervisor strongly 
agreed and six disagreed. In response to item 14, "encourage experimen- 
tation with new mechanical and electronic devices in education," four- 
teen supervisors agreed while three disagreed and one strongly disagreed. 
It is interesting to note that although the response distributions for 
items 3 and 14 were not identical, the variance scores were the same 
(.311). Two other items showing relatively high consensus were item 2, 
"develop course outlines for new teachers," and item 6, "encourage 
teachers to sponsor out-of-class activities in their subject fields to 
enhance pupil interest and understanding." The response distributions 
for items 2 and 6 were identical; four responses were strongly agree, 
twelve were agree, and two were disagree. 

Items showing least consensus, in addition to item 1, were items 
11, 7, and 13. On each of these items, the responses ranged from 
strongly agree to strongly disagree. On item 1l, "order and distribute 
textbooks, primary references, and workbooks, 22 per cent of the super- 
visors responded favorably while 78 per cent responded unfavorably. 
Although 89 per cent of the supervisors favored item 7, "encourage 
participation in curriculum committees," one supervisor disagreed and 
one strongly disagreed with the service. Four supervisors strongly 


agreed and eight agreed that a coordinator should demonstrate the use of 
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54 
newly-acquired or newly-developed equipment (item 13); however, five 


Supervisors disagreed and one expressed a strongly disagree response. 


Expectations of Principals 

Table VII, page 51, also shows the variance scores of principals 
on questionnaire items 1 through 15 in the areas of "Curriculum 
Development" and "Utilizing Educational Facilities." 

The variance scores for principals ranged from .209 on item 8, a 
high-consensus item, to .655 on item 9, a low-consensus item. In the 
case of item 8, fifty of the fifty-one principals expressed favorable 
responses; only one principal expressed a disagree response. Item 8 
stated that a coordinator should act as liaison between curriculum 
workers in the Central Office and classroom teachers. However, on item 
9, "ensure that proper and adequate instructional materials are 
available," 57 per cent responded favorably while 43 per cent responded 
unfavorable. Figure 6 illustrates the response variabilities for items 
8 and 9. 

It is apparent from Table VII (page 51) that items 14, 13, 4, and 
5 also elicited high degrees of consensus. On item 14, "encourage 
experimentation with new mechanical and electronic devices in education," 
72 per cent of the responses were agree, 10 per cent were strongly agree 
and 18 per cent were disagree. A similar distribution was evidenced for 
item 13, "demonstrate use of new equipment." Item 4, "encourage 
experimentation in curriculum," and item 5, "help develop differential 
programs," received largely agree responses; not too many responses were 


strongly agree, a few were disagree, and no responses were strongly 
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FIGURE 6 
PRINCIPAL RESPONSES TO "ACT AS LIAISON BETWEEN CENTRAL OFFICE AND 
SCHOOL" AND "ENSURE THAT INSTRUCTIONAL MATERIALS ARE AVAILABLE" 
disagree. 

Among the items showing least consensus, in addition to item 9, 
were items 15, 2, 3, and 7. Thirty-nine per cent of the principals 
favored the coordinator's arranging field trips and tours while 61 per 
cent opposed this service. Fifty-seven per cent of the principals 
favored item 3, "develop course outlines for experienced teachers," 
but 43 per cent disapproved. Item 2, "develop course outlines for new 
teachers," and item 7, "encourage participation in curriculum committees," 
received overwhelmingly favorable responses; however, these items appear 
at- the low end of the continuum because all four categories contain 


frequencies and the favorable responses were somewhat divided between 


agree and strongly agree. 
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Expectations of Coordinators 
The variance scores of coordinators on questionnaire items 1 
through 15 in the area of "Curriculum Development" and "Utilizing 


Educational Facilities," are shown in Table VIII. 


TABLE VIII 


ORDERED VARIANCE SCORES FOR COORDINATORS AND TEACHERS IN AREAS 
CURRICULUM DEVELOPMENT AND UTILIZING EDUCATIONAL FACILITIES 


Coordinator Teacher 
Item Variance Item Variance 
14 +162 5 264 
6 +265 4 309 
‘6 3222 8 22 
5 E230 10 _ shen! 
2 - 248 14 ‘ale 
9 285 2 pa cegc ng 
4 toe 7 «405 
Ne: 300 iZ -442 
8 8362 i -444 
2 Pcie! 6 -484 
ll ~39/7 = so20 
15 424 a 232 
10 “478 9 7328 
£ JCS 15 561 
1 - 800 1 689 


The scores ranged from .162 on item 14, a high-consensus item, to 
-800 on item 1, an item on which there was low consensus. Of the 
eighteen coordinators, fifteen of them or 83 per cent agreed that a 
coordinator should encourage experimentation with new mechanical and 
electronic devices in education; only one coordinator strongly agreed 
and two disagreed with the service suggested by item 14. In response 


to item 1, however, the coordinators were greatly divided; 5O per cent 


{ emett erisnnoiteap 2 esobentbaaes 10 


paisiltsU" poe nynainge foveG tuo" to 
DKV sidet nt nworte ot 


™ eet os t Ohi aly ihe) abe 
eomeftEV 


b39. 
vOE + 


sees 
kee. 


oe 

nee 
GOs, 
SHR, 
BAR. 
8h. 
ese. 
Ste. 
g&e. 
Lod. 
cd, 


sitiiiel = CY ateoy P ; 
yy he tees . 
od hedi eWertsedoo-dpth & Al madi vsti ens ber I jen ; 
arty 10 .guensenog. beaut Ki 


nh vid fol Hay 


si ‘ 
ad ve ee ‘3 at 


6 ters heaps tags emp - ty ret 


bine (solnedoom won. ad fw un 
pastes, x ipnotie, saemeiaita 
senoqger al tf Reso f 
nao x6q 08. “a vite 


er va. 


¥ 


57 
responded favorably to the service of providing schedules to indicate 
sequence and time allotment and 50 per cent either disagreed or strongly 
disagreed. Figure 7 illustrates the coordinators' response varia- 


bilities for these two items. 
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COORDINATOR RESPONSES TO "ENCOURAGE EXPERIMENTATION WITH NEW MEDIA" 
AND "PROVIDE SCHEDULES INDICATING SEQUENCE AND TIME ALLOTMENT" 
At the high-consensus end of the continuum, in addition to item 
14, were items 6, 7, 5, and 12. Item 6, "encourage teachers to sponsor 
out-of-class activities," received fifteen agree responses and two 
strongly agree responses; only one coordinator expressed a disagree 
response. Eighty-nine per cent of the coordinators favored item 7, 
"encourage participation in curriculum committees" s only two persons 
disagreed with the suggested service. Item 5, "help develop differen- 
tial programs," and item 12, "help utilize fully audio-visual equipment," 


had response distributions similar to that for item 7. Each received a 
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58 
largely agree response with only very few persons strongly agreeing and 
disagreeing. 

At the low-consensus end of the continuum, in addition to item 
1, were items 11, 15, 10,and 3. Eighty-nine per cent of the coordinators 
either disagreed or strongly disagreed with item 11, "order and distri- 
bute textbooks," and 61 per cent of the respondents disapproved of item 
15, “arrange field trips and tours and make suggestions for follow-up 
instruction." Neither item 11 nor item 15 received any strongly agree 
responses. The frequency distribution of item 10 is noteworthy. Twelve 
respondents agreed and five strongly agreed that a coordinator should 
assist teachers in the selection of primary references and other 
instructional materials; there were no disagree responses and only one 
strongly disagree reply. However, the tendency of the variance technique 
to magnify extreme deviations placed this item among the low-consensus 
items. Fifty-six per cent of the respondents felt that a coordinator 
should develop course outlines for experienced teachers; six coordinators 


disagreed and two strongly disagreed. 


Expectations of Teachers 


Table VIII (page 56) also shows the variance scores of teachers 
on questionnaire items 1 through 15 in the areas of "Curriculum 
Development" and "Utilizing Educational Facilities." The variance 
scores for teachers ranged from .264 on item 5, a high-consensus item, 
to .689 on item 1, a low-consensus item. 

In response to item 5, 115 teachers out of a total of 160 (72 


per cent) agreed that a coordinator should help to develop differential 
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29 
programs to meet the various needs of students; 11 per cent of the 
teachers strongly agreed and only W7 per cent of the respondents dis- 
approved. With respect to item 1, however, the teachers were of diverse 
Opinions. Ten per cent of the teachers strongly agreed and 48 per cent 
agreed that a coordinator should provide schedules indicating the 
sequence for teaching the units of a course and the time allotment per 
units; on the other hand, 30 per cent expressed disagree responses and 12 
per cent, strongly disagree responses. It is now evident that item l 
suggested a very controversial service. Item 1 appeared at the extreme 
low-consensus end of the continuum for the following three alter groups: 
supervisors, coordinators, and teachers. 


Figure 8 illustrates the teachers' response variabilities for the 
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FIGURE 8 


TEACHER RESPONSES TO "HELP DEVELOP DIFFERENTIAL PROGRAMS" AND "PROVIDE 
SCHEDULES INDICATING SEQUENCE AND TIME ALLOTMENT" 
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60 
high-consensus item 5 and the low-consensus item 1. 

Table VIII (page 56) shows that teachers also achieved high 
consensus of opinion on items 4, B, 10, and 14. Out of 162 teachers, 109 
agreed and forty-three strongly agreed that a coordinator should 
encourage teacher experimentation in curriculum improvement (item 4); 
only ten teachers expressed disapproval. Item 8, "act as liaison 
between Central Office and classroom teachers," had much the same dis- 
tribution of responses as item 4. Item 10, "help select references and 
materials," and item 14, "encourage experimentation with new mechanical 
and electronic devices in education," also received largely agree 
responses; approximately 13 per cent of the responses were strongly 
agree and about 17 per cent of the responses were either disagree or 
strongly disagree. 

At the low-consensus end of the continuum, in addition to item l, 
were items 3, 1l, 9, and 15. Forty-nine per cent of the teachers 
favored item 3, "develop course outlines for experienced teachers," 
while 51 per cent disapproved of the action on the part of the coordina- 
tor. Although six teachers strongly agreed and forty-one agreed with 
item 11, “order and distribute books," 55 per cent of the respondents 
disagreed and 16 per cent strongly disagreed. Responses to item 9, 
"ensure that instructional materials are available," were divided among 
three categories: strongly agree, 31 per cent; agree, 48 per cent; and 
disagree, 21 per cent. (There was one strongly disagree response.) 

Out of 163 respondents to item 15, twelve strongly agreed and fifty-nine 


agreed that a coordinator should arrange field trips and educational 


 dotd bavstirios seis erodes? Sedt eworte (82s 

Qi \etedaset S31 to 700 «RI BAS <OL 8 > amest’ 
bivoda rod snbbi009. jade boemps ylonotte 

:(b meti) tnsmevetqmt miesittws wt nottesfamit 


noetsil 28 tos” B wer fsvoTqqse [6 beze 

=2ib amee aft doom ben “,ateisest mooreeslo bas safti0! £ x 
bre 2eonersts? fostee gfe” ,Of mort .b mezk. . 
[esinedoem worn dilw nolssimemitegxs spetusone” Gaia a 
agipg yYlsots! bavisget oelé " noltesubs' at aéotveb: 
yipndate sisw esenogeem Sid to snes T9q et yi emt 

10 Sampsath 1erljis stew daanoqess oft Yo 39d 19g Tf 


el madivos nolyihbse as MIRE INS edt to bn. 1oa-wol ¢ 
etanosst eft .ic INsa 19q enin-yFro1 = ~€L ins ec it hod 
" atefd6es bsonsitsqxs TO? eeni jue setuen goleveb" cS ; 
-snlbyoo> edi to 3x6q shF qo notzan edy to bevorqge 
diiw Ssete6 sio-ytzot bns beetes ylenoze eters ‘ 
2tneba yonaa? sit to tng9 13sq"ee “i .2tood esudit: | 
we aot 3) esenogese -overpsete (ipaeatts. ines 
onoms babzvis e7sw "2 ide lkevs Sts. figesaren if q 


brs gines taq BF \gagog e3n83, mq 18 a ay 


(.senogas? -seapeeth elongation za “ 
‘4 ee Vari. 


he 


ie 


snin-y2tit bane testes Apis ang $v at 
shai cap 7 ant bet 


¥"] > 


: ok 
fe 


6] 
tours and make suggestions for follow-up instruction; in disapproval 


were seventy-eight disagree and fourteen strongly disagree responses. 


III. SUMMARY 


The general feeling of the respondents was that the coordinator 
should encourage teacher experimentation in improving the school 
curriculum and should act as liaison between Central Office personnel and 
classroom teachers. Teachers as a distinct group indicated that, in the 
area of curriculum development, the most worthwhile activity for the 
coordinator to engage in was developing comprehensive course outlines for 
new teachers. Developing comprehensive course outlines for experienced 
teachers was considered by both the teacher and the principal groups to 
be the least desirable coordinator activity. 

Supervisors, coordinators, and teachers showed least consensus in 
deciding whether a coordinator should provide schedules to indicate the 
sequence for teaching the units of a course and the time allotment per 
unit. The respondents who expressed disapproval may have felt that 
judgments regarding unit sequence and time allotment were decisions of a 
professional nature that teachers were competent to make. Principals 
favored the suggested service by a large majority, probably in view of 
the fact that pupils transfer from one school to another during the year 
and sequence and time schedules were necessary to ensure continuity of 
learning experiences for these pupils. 

It would appear that a coordinator should not be concerned with 


the ordering and distribution of textbooks, primary references, and 
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62 
workbooks. This task might be considered a responsibility of the 
principal. Arranging field trips and educational tours suggested a 
service in the area of utilizing educational facilities to which 
supervisors reacted most favorably. However, the three other alter 
groups expressed largely unfavorable responses. Teachers were 
undecided and showed low consensus of opinion. It may be that prin- 
Cipals and teachers consider field trips and educational tours too time- 
consuming, bothersome in terms of class control, and hazardous in that 
litigation may be initiated if any injury to pupils occurred. 

According to the principals and coordinators, the most desirable 
coordinator service was assisting teachers in the selection of primary 
references and other instructional aids. The coordinator should 


endeavour to make available proper and adequate instructional materials 


since teachers indicated that they considered this to be most worthwhile. 
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CHAPTER V 
IN-SERVICE EDUCATION AND IMPROVEMENT OF INSTRUCTION 


This chapter includes an analysis of the responses of supervisors, 
principals, coordinators, and teachers to items 16 through 35 of the 
questionnaire sections, "In-Service Education" and "Improvement of 
Instruction." The analysis of the data is presented in two parts: 


interposition consensus and intraposition consensus. 
I. INTERPOSITION CONSENSUS 


Expectations for In-Service Education 

Table IX compares the expectations of supervisors and principals 
with the expectations of teachers in the area of "In-Service Education." 

Responses to items 16, 17, 18, 19, and 22 were dichotomized as 
strongly agree versus aqree since it was felt that the disagree and 
strongly disagree frequencies were too small to be considered. It was 
found that on item 18, which stated that the coordinator should set up a 
shelf of professional books in his subject field, and on item 22, which 
suggested that the coordinator should encourage research activities based 
on educational problems in the classroom, no significant difference 
existed between the expectations of supervisors and principals on one 
hand and teachers on the other. 

The chi square test indicated a significant difference at the .05 


level on items 17 and 19. Of sixty-three supervisors and principals, 
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TABLE IX 


EXPECTATIONS OF SUPERVISORS AND PRINCIPALS COMPARED WITH EXPECTATIONS 
OF TEACHERS IN AREA OF IN-SERVICE EDUCATION 


16 Organize workshops and seminars SA / A 13.352” 
17 Utilize teachers as resource personnel SA / A se Wo 
18 Set up professional library Shh 496 
19 Inform teachers of professional 

articles SA / A 5.7089 
20. Send out bulletine SA A/D SD 4.0908 
21 Publicize classroom work SA A/D SD . 864 
22 Encourage classroom research SA / A - 166 
23 Encourage improvement in competence SA A/D SD 6.867" 
24 Support ATA Specialist Council SA A/D SD 9.200° 


eee eee nnn 


@Significant at .05 level. 


Pci gnificant at .01 level. 


twenty-seven individuals or 43 per cent expressed a strongly agree 
response and thirty-six persons or 57 per cent expressed an agree response 
to item 17, “utilize as resource personnel any teachers particularly 
well-trained in a subject field." Teachers did not favor this service 
quite as vigorously as did supervisors and principals. Of the 155 

teacher responses, only forty-four of these or 28 per cent were strongly 
agree while lll, or 72 per cent, were agree responses. Item 19, "bring 


to the attention of teachers pertinent articles written in educational 


Lat pi ae ie : 
¢ a . rs ' el a / rei? a v rs ; rap ue ma)? ) “| r (pact . 
X to sulsV ymosodoiG to se ‘. . a a. J 


wane 


ve . a Len 
7 mee 7 
a 59 _ 


Goer ef A \ Re — etenimee tne 
PiIvS.e A \ Aa 
deb. A \ Ae 


| lenofazstorg 10 eted 893 mrotnl 
6301 -€ A \ Ae é sal oe 37 : 


FORO.t a@a\ a de | ontseltod $40 base 
Hae, da\a ke Ax0w mana ee n 
dot. A \ Re doteeeet sibs woont so 

oy 98.3 Ge a\A Ae sonetegmoo al tn 

doos .e cea\a se tans), vaLintoag@ ATA 


"be SN Hin ae 

cA A victes ; 

hiner 10. #8 tngo ne a 

up mRS nage. 

oe ee 5 
série itanies, b nian et aia ma insis 
eenoqgest gegoe ns beeeetqxs ines t8q 18 x0 oateq tes oo 

Vite lusts req atedoset yas i aaaet sit _ ie 
edivise aif? tovet ec In ag 
ae{ ort 1 cele botnet qb “— 
viouerte stew ines t9q 8S 10 sent 
pnizd” 01 mosl » 


- fenotteoubs ab: 


, steve tao 


rage 4 


| Bn ee 
‘| Le | 7 ; | 


ak 


n 
» 

% 

0s 
7 - 


7 8 


journals," also received a much greater percentage of strongly agree 
responses from supervisors and principals than from teachers. On item 
16 a significant difference was found at the .0l1 level. Forty-five per 
cent of the supervisors and principals strongly agreed that a coordina- 
tor should assist in planning, organizing, and conducting educational 
workshops and seminars, but only 20 per cent of the teachers strongly 
agreed with this particular coordinator service. 

Responses to items 20, 21, 23, and 24 were dichotomized as 
strongly agree and agree versus disagree and strongly disagree. No 
Significant difference was found between the expectations of the two 
sample groups on item 21, "publicize any particularly effective work 
done in the classrooms." The responses to this item were largely 
favorable. Item 20 which stated that a coordinator should send out 
bulletins summarizing results of subject-committee meetings, workshops, 
and seminars, showed a significant difference at the .05 level between 
the expectations of the two samples. Teachers favored this service 
more than did supervisors and principals. Seventy-seven per cent of the 
teachers, but only 64 per cent of the supervisors and principals, 
expressed favorable responses. 

On items 23 and 24 the chi square test indicated that a signifi- 
cant difference at the .Ol level existed between the expectations of 
the two samples. Fifty supervisors and principals favored item 23, 
"encourage teachers to take courses to improve their professional 
competence"g only nineteen responses were unfavorable. The teachers were, 


however, more undecided in their opinions, eighty-eight favoring this 
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66 
service and seventy-five opposing it. It is interesting to note the 
distribution of responses to item 24, "a coordinator should encourage 
teachers to participate in at least one ATA Specialist Council." A 
majority of the supervisors and principals, 61 per cent, supported this 


service while a majority of the teachers, 61 per cent, opposed it. 


Expectations for Improvement of Instruction 

Table X compares the expectations of supervisors and principals 
with the expectations of teachers in the area of “Improvement of 
Instruction." As is apparent from Table X this section of the question- 
naire is especially noteworthy since a significant difference was 
found between samples on nine of the eleven items. 

The dichotomy used for items 25, 26, 29, and 31 was strongly agree 
versus agree. The chi square test disclosed that a significant 
difference at the .0l1 level existed on each of these items. Item 25, 
"encourage teachers to use a variety of instructional approaches and 
techniques," received a strongly agree response from 52 per cent of the 
supervisors and principals but from only 29 per cent of the teachers. 
This tendency was shown again in item 26, "encourage experimentation 
with new techniques," item,29, "recommend intervisitation,"™ and item 3l, 
"visit classrooms upon the invitation of the teacher." That is, in the 
digtribution for each item, the percentage of strongly agree responses 
was approximately twice as great for supervisors and principals as for 
teachers. 

Responses to items 27, 28, 30, 32, 33, 34, and 35 were dichotomized 


as strongly agree and agree versus disagree and strongly disagree. 
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TABLE X 


EXPECTATIONS OF SUPERVISORS AND PRINCIPALS COMPARED WITH EXPECTATIONS 
OF TEACHERS IN AREA OF IMPROVEMENT OF INSTRUCTION 


Item Content Type of Dichotomy Value of x? 
25 Encourage use of variety of 

techniques SA/ A 18.484> 
26 Encourage experimentation with b 

new techniques SA / A 12.608 
2/7 Provide demonstration lessons in 

own classroom SA A/D SD wt ae 
28 Provide demonstration lessons in 

teacher's classroom SA A / D SD 1.075 
29 Recommend intervisitation SA/ A 6.746 
30 Conduct post-demonstration 

meetings SA A/D SD 5.4399 
31 Visit classrooms upon invitation : 

of the teacher SA / A 28.836 
32 Suggest visits to observe teacher SA A/D SD 4.368° 
33 Assist teacher with discipline sA A/D SD 7.298? 
34 Provide administrators with 

appraisal of teacher SA A/D SD 4.564? 


Gia Recommend student teachers for 5 
employment SA A/D SD 19.680 


eee ne 


significant at .05 level. 


Dsignificant at .0l level. 
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68 
No significant difference was found between the expectations of the two 
samples for items 27 and 28. For item 27, "provide demonstrations in own 
classroom," the responses of both sample groups were overwhelmingly 
favorable. The group responses to item 28, however, did not follow this 
pattern. A small majority of the supervisors and principals, 57 per 
cent, did not feel that a coordinator should provide scheduled demon- 
stration lessons in a teacher's classroom, while a small majority of the 
teachers, 51 per cent, supported this practice. 

A significant difference at the .05 level was found between the 
expectations of supervisors and principals as compared with the expecta- 
tions of teachers on items 30, 32, and 34. The responses to item 30, 
"conduct post-demonstration meetings," and item 32, "suggest visits to 
observe teachers," were overwhelmingly favorable, supervisors and 
principals, however, being a great deal more enthusiastic about these 
services than teachers. The responses to item 34, “provide administra- 
tors with appraisal of teacher," on the other hand, were overwhelmingly 
unfavorable. Of the sixty-nine supervisors and principals, eight 
expressed a favorable response and sixty-one, an unfavorable response; 
of the 163 teachers, thirty-nine either strongly agreed, or agreed and 
124 either disagreed or strongly disagreed. It is evident that a greater 
percentage of supervisors and principals than teachers opposed this 
practice on the part of the coordinator. 

On items 33 and 35 a significant difference was found at the .Ol 
level. Teachers were equally divided in their responses to item 33, 


"assist teacher with discipline," eighty-two favoring and eighty-one 
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69 
Opposing it. Most supervisors and principals favored this service; 
forty-eight felt that the coordinator should assist teachers in solving 
their own disciplinary problems, while twenty-one were opposed. The 
distribution of responses to item 35, "recommend student teachers for 
employment," is exceedingly interesting. Seventy-seven per cent of the 
supervisors and principals believed this to be a desirable practice for 
the coordinator to engage in while 55 per cent of the teachers were 


Opposed to it. 


Mean Responses for In-Service Education 


Table XI shows the rank order of the mean responses to the items 
in the questionnaire section, "In-Service Education." 

The item that supervisors as well as principals favored as the 
most worthwile activity for the coordinator to engage in was item 16, 
"assist in planning, organizing, and conducting educational workshops 
and seminars." For item 16 the mean of the supervisor responses was 
1.444 and the mean of the principal responses was 1.706. The item favored 
most by the coordinator and the teacher groups was item 1/7, "utilize as 
resource personnel any teachers particularly well-trained in a subject 
field." The means for the coordinator and teacher responses on item 
17 were 1.722 and 1.877, respectively. For the next most-preferred 
service, the mean responses indicated item 1/7 for supervisors and prin- 
cipals and item 16 for coordinators and teachers. 

The mean responses further indicated that teachers were favorably 
disposed towards the efforts of the coordinator in such things as: 


setting up a professional library (item 18), informing teachers of 
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TABLE XI 


RANK ORDER OF MEANS ON QUESTIONNAIRE SECTION IN-SERVICE EDUCATION 


Item Content ae 2 C T 
Rank 

16 Organize workshops and seminars 1 l 2 2 
17 Utilize teachers as resource personnel 2 2 < 1 
18 Set up professional library fe. 4 4 3 
19 Inform teachers of professional 

articles 3 J 3 4 
20 Send out bulletins fe) 8 9 r 
pal Publicize classroom work 6.5 6 oe, J 
22 Encourage classroom research 4.5 “ Soa 6 
23 Encourage improvement in competence 6.5 7 8 8 
24 Support ATA Specialist Council 8 9 ¥, 9 


oS; Supervisors; Ps: Principals; C: Coordinators; Ts: Teachers. 


professional articles (item 19), publicizing classroom work (item 21), 
and encouraging classroom research (item 22). Other alter groups tended 
to favor these services in much the same manner. Teachers considered 
item 20, "send out bulletins," more worthwile than did any of the other 
three alter groups. According to the mean responses of teachers, item 
20 placed seventh on the continuum of preferred services in the area of 
"In-Service Education." Supervisors and coordinators considered item 20 
least desirable. The item that was considered least desirable by prin- 


cipals and teachers was item 24, "support ATA Specialist Council." 
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Mean Responses for Improvement of Instruction 


Table XII shows the rank order of the mean responses to the items 
in the questionnaire section, "Improvement of Instruction." 

The item that the principal, coordinator, and teacher groups 
favored as the most worthwhile activity for the coordinator to engage in 


was item 3l, "visit classrooms upon the invitation of the teacher to 


FABLE xt 


RANK ORDER OF MEANS ON QUESTIONNAIRE SECTION IMPROVEMENT OF INSTRUCTION 


Item Content S P S iE 
Rank 


20 Encourage use of variety of techniques 1 2 gi5 2 


26 Encourage experimentation with new 
techniques 2 320 4 


21 Provide demonstration lessons in own 
classroom 5 5 7 5 


28 Provide demonstration lessons in 


teacher's classroom 9 10 ll 8 
29 Recommend intervisitation 4 2 2 3 
30 Conduct post-demonstration meetings 6 6 5 6 
31 Visit classrooms upon invitation of 

teacher 3 1 1 l 
32 Suggest visits to observe teacher 7 Lan 8 7 
eK Assist teacher with discipline 10 9 9, 9 


34 Provide administrators with 
appraisal of teacher 1l ll 10 ll 


30 Recommend student teachers for 


employment 8 Pe 6 10 
——————____________________ EEE 


4s: Supervisors; P: Principals; C: Coordinators; T: Teachers. 
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72 
observe some phase of the teacher's work or to help plan an attack on 
the teacher's problem." The means of the responses for this item were 
as follows: principals, 1.4513; coordinators, 1.444; and teachers, 1.791. 
The mean response of the supervisor group placed this item third on the 
continuum of preferred services. Supervisors favored most item 25, 
“encourage use of variety of techniques," and item 26, "encourage 
experimentation with new techniques"; the means for these two items were 
1.278 and 1.333, respectively. The mean responses of principals and 
teachers indicated that item 25 was the second most desirable coordina- 
tor service. 

The mean responses further indicated that teachers were favorably 
disposed towards the efforts of the coordinator in such activities as: 
recommending intervisitation (item 29), encouraging experimentation with 
new techniques (item 26), providing demonstration lessons in own class- 
room (item 27), and conducting post-demonstration meetings (item 30). 
Other alter groups tended to favor these services in much the same manner. 
It is interesting to note the expectations of teachers with respect to 
item 35, "recommend student teachers for employment." Item 35 was 
placed tenth on the teacher continuum of desirable services while other 
alter groups considered this action on the part of the coordinator much 
more worthwhile. The item favored least by the supervisor, principal, 
and teacher groups was item 34, "provide administrators with appraisal 
of teacher." The item which coordinators favored least was item 28, 


"orovide demonstration lessons in teacher's classroom." 
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II. INTRAPOSITION CONSENSUS 


Expectations of Supervisors 
The variance scores of supervisors on questionnaire items 16 
through 35 in the areas of "In-Service Education" and "Improvement of 


Instruction,’ are shown in Table XIII. 


TABLE X12 


ORDERED VARIANCE SCORES FOR SUPERVISORS AND PRINCIPALS IN AREAS OF 
IN-SERVICE EDUCATION AND IMPROVEMENT OF INSTRUCTION 


Supervisor Principal 
Item Variance Item Variance 
25 - 200 oe Lia 
21 » 210 26 - 248 
Zt 221 19 aa 
26 we 29 » 282 
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16 248 18 »328 
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18 ~395 He) 447 
29 an2, 27 .902 
23 2943 34 502 
20 aw Al 20 ~934 
a3 pee 23 2559 
25) 2730 24 2992 
24 . 889 she, .741 
28 998 28 824 


The variance scores for supervisors ranged’ from. .200 on item 
95, an item on which there was high consensus, to -998 on item 28, a 
low-consensus item. In the case of item 25, out of eighteen supervisors, 


thirteen strongly agreed that a coordinator should encourage teachers to 
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74 
use a variety of instructional approaches and techniques and five agreed. 
On item 28, however, two supervisors strongly agreed and seven agreed 
that a coordinator should provide scheduled demonstration lessons in the 
teacher's classroom, whereas four disagreed and five strongly disagreed. 
This distribution resulted in a 50 per cent favorable response and a 50 
per cent unfavorable response. Figure 9 illustrates the response 


Variabilities for these items. 
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SUPERVISOR RESPONSES TO "ENCOURAGE USE OF VARIETY OF TECHNIQUES" AND 
"PROVIDE DEMONSTRATION LESSONS IN TEACHER*S CLASSROOM" 
Item 21, "publicize any particularly effective work done in 
classrooms," also elicited a high degree of consensus. Fourteen super* 


visors, or 78 per cent, expressed an agree response, three supervisors 


ay . — 


beetps svi} bas esupindsed bne sedosotaqe 


oft ni anoeeel nottettanomeb belubetoe sbtvong blue 10t6n Ibr100- 


bes 


So i i ; 

-bestpselb yipnotss evit bas besipsetb twot asexedtw. «aooxze) 6 es a 
Va a Ry : 

O¢ & brs eenogeet sidetovet tneo req Of «6 nt Gettueed cn 
pf 7 


senoges1 oft aatantteulli @ etuplt -sanogesy 


.emett dint gettithd 


a 4 
1 ~- 


2 
- 
£enCeoursde 


o 
2) 


Ge qd A ke 
senogeah 


@ aAUDTT 
7 eo abst 
GMA "S3U0IWHOST 90 YTalmAv 40. sey soAswooKa" 
. " YMOORBRA.10 "ASHOAST UT es amin 
at snob d10" ovitostte oo 
-teque nee} wot sSURROBADD: 108 


i So ee oe 
Bis i 
+ ( : 


_ 2106 ene sett .s2n0geet 4 


o t ; ao 
an cy 7 : an - i > | 


75 
strongly agreed, and one disagreed. In responding to item 27, "provide 
demonstration lessons in own classroom," six supervisors strongly agreed 
and twelve agreed. On item 26, twelve supervisors strongly agreed and 
six agreed that a coordinator should encourage teachers to experiment 
with new instructional approaches and techniques. In much the same 
fashion, supervisors showed strong agreement in their responses to item 
19, "inform teachers of professional articles" and item 16, "organize 
workshops and seminars." 

Six of the items showing least consensus were items 23, 20, 33, 
35, 24, and 28. In response to item 23, "encourage improvement in 
competence," five supervisors strongly agreed, twelve agreed, and one 
disagreed. On item 20, "send out bulletins," item 33, "assist teachers 
with discipline," and item 35, "recommend student teachers for employ- 
ment," responses ranged from strongly agree to strongly disagree. It is 
chats eee to note the distribution of responses to item 24, "support 
ATA Specialist Council." Seven supervisors expressed a strongly agree 


response, five agreed, five disagreed, and one strongly disagreed. 


Expectations of Principals 

Table XIII also shows the variance scores of principals on 
questionnaire items 16 through 35 in the areas of "In-Service Education" 
and "Improvement of Instruction." 

The variance scores for principals ranged from .174 on item 22, an 
item of high consensus, to .824 on item 28, a low-consensus item. In the 
case of item 22, out of fifty-one principals, forty-two of them, or 82 


per cent agreed that a coordinator should encourage research activities 
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76 
based on educational problems in the classroom; 12 per cent strongly 
agreed, and six per cent disagreed. However, in responding to item 28, 
the principals were greatly divided in their expectations. Three prin- 
cipals strongly agreed and eighteen agreed that a coordinator should 
provide scheduled demonstration lessons in the teacher's classroom, 
while sixteen principals disagreed and fourteen strongly disagreed. 

It is interesting to note that on this particular item, supervisors 
also showed least consensus. Figure 10 illustrates the response 


variabilities for.these two items. 
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FIGURE 10 


PRINCIPAL RESPONSES TO "ENCOURAGE CLASSROOM RESEARCH" AND 
"PROVIDE DEMONSTRATION LESSONS IN TEACHER'S CLASSROOM" 
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Item 26, "encourage experimentation with new techniques," also 
elicited a high degree of consensus. Thirty-six principals, or 71 per 
cent, agreed that this was a suitable practice for the coordinator to 
engage in, 26 per cent strongly agreed, and four per cent disagreed. 
On item 19, "inform teachers of professional articles," 69 per cent 
indicated an agree response. Although on item 25, "encourage use of a 
variety of techniques," only 55 per cent expressed an agree response, 43 
per cent strongly agreed; this resulted in a 98 per cent favorable 
response. Ninety-eight per cent of the principals also responded 
favorably to item 31, "visit classrooms upon the invitation of the 
teacher." 

At the low-consensus end of the continuum, in addition to item 
28, were items 20, 23, 24 and 33. In their response to item 20, 
"send out bulletins," two-thirds of the principals expressed favorable 
responses while one-third of them expressed unfavorable responses. All 
categories of responses were used in deciding whether a coordinator 
should encourage teachers to take courses to improve their professional 
competence, item 23. Twenty per cent of the principals strongly agreed, 
5l per cent agreed, 23 per cent disagreed, and six per cent strongly 
disagreed. Responses to item 24, "support ATA Specialist Council," 
also ranged from strongly agree to strongly disagree. On item 33, 
"assist teachers with discipline," thirteen principals strongly agreed, 


twenty-five agreed, nine disagreed, and four strongly disagreed. 
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78 
Expectations of Coordinators 
Table XIV shows the variance scores of coordinators on question- 
naire items 16 through 35 in the areas of "In-Service Education" and 


"Improvement of Instruction." 


TABLE XIV 


RANKED VARIANCE SCORES FOR COORDINATORS AND TEACHERS IN AREAS OF 
IN-SERVICE EDUCATION AND IMPROVEMENT OF INSTRUCTION 


Coordinator Teacher 
Item Variance Item Variance 
30 ~140 ot wah 
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26 a aoa ly rote 
a] 248 30 owe 
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29 200 Po wet. 
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32 4 7) 27 s477 
28 eV: 28 -494 
23 78 34 641 
24 619 6) .677 
33 668 35 678 
eM 829 30 696 


The variance scores for coordinators ranged from .140 on item 
30, a high-consensus item, to .829 on item 27, a low-consensus item. On 
item 30, fifteen out of eighteen respondents agreed and three respondents 
strongly agreed that the coordinator should conduct post-demonstration 


meetings to evaluate the teaching-learning experience; there were no 
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19 
unfavorable responses. However, on item 27, "orovide demonstration 
lessons in own classroom," five coordinators strongly agreed, nine 
agreed, two disagreed, and two strongly disagreed. Because 78 per cent 
of the responses were favorable, it would seem that consensus on this 
item should be relatively high. It must be remembered, nevertheless, 
that there were responses in each of the four categories and that the 
variance is a statistical technique which magnifies extreme deviations. 


Figure 1l illustrates the response variabilities for these items. 
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FIGURE 11 
COORDINATOR RESPONSES TO "CONDUCT POST-DEMONSTRATION MEETINGS" 
AND "PROVIDE DEMONSTRATION LESSONS IN OWN CLASSROOM" 
Item 35, "recommend student teachers for employment," also 


elicited a high degree of consensus. There were fifteen agree responses, 
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80 
which accounted for 83 per cent of the coordinator sample; two responses 
were strongly agree and one was disagree. For item 16, "organize work- 
shops and seminars," all responses were favorable; of these, thirteen 
were agree and five strongly agree. Item 25, "encourage use of variety 
of techniques," and item 26, "encourage experimentation with new tech- 
niques," had identical frequency distributions. In each instance, 
twelve responses were agree and six, strongly agree. All coordinators 
responded favorably to the service "visit classrooms upon invitation of 
teacher," item 31. Item 1/7, “utilize teachers as resource personnel," 
and item 29, “recommend intervisitation," also had identical distribu- 
tions, 50 per cent of the respondents strongly agreeing and 5O per cent 
agreeing with each of the services mentioned. 

At the low-consensus end of the continuum were items 23, 24, 33, 
and 27. Eleven coordinators, or 61 per cent, agreed with item 23, 
"encourage improvement in competence"; however, four coordinators 
disagreed and three strongly disagreed. For items 24 and 33 the majority 
of the responses were favorable. Twelve coordinators either strongly 
agreed or agreed with item 24, "support ATA Specialist Council," and 
fourteen coordinators either strongly agreed or agreed with item 33, 
"assist teachers with discipline." Nevertheless, for each item there 
wane responses in the disagree and strongly disagree categories and it 
was the scattering of responses over the entire response range that 


caused relatively low degrees of consensus. 


Expectations of Teachers 


Table XIV, page 78, also shows the variance scores of teachers on 
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81 
questionnaire items 16 through 35 in the areas of "In-Service Education" 
and "Improvement of Instruction." 

The variance scores for teachers ranged from .215 on item 31, an 
item on which there was high consensus, to .696 on item 33, an item on 
which there was low consensus. On item 31, 121 teachers (74 per cent) 
agreed that a coordinator should visit classrooms upon the invitation of 
the teacher to observe some phase of the teacher's work or to help plan 
an attack on the teacher's problem; thirty-eight teachers (23 per cent) 
strongly agreed and only four teachers (three per cent) disagreed. The 
total number of teacher respondents was 163. On item 33, however, 
teachers were greatly divided in their responses. Twelve teachers 
(eight per cent) strongly agreed and seventy teachers (43 per cent) 
agreed that a coordinator should assist teachers in solving their own 
disciplinary problems to enable them to be less dependent on the prin- 
cipal; fifty-six teachers (34 per cent) indicated a disagree response 
and twenty-five teachers (15 per cent), a strongly disagree response. 
This suggested service was favored by 51 per cent of the teachers and 
disapproved by 49 per cent. Figure 12 illustrates the response 
variabilities for items 31 and 33. 

Item 26, "encourage experimentation with new techniques," also 
elicited a high degree of consensus. Twenty-three teachers strongly 
agreed and 125 agreed with the suggested service; only fifteen teachers 
expressed unfavorable responses. For item 16, "organize workshops and 
seminars," 74 per cent of the teacher respondents agreed, 19 per cent 


strongly agreed, and only seven per cent disagreed. Much the same 
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82 
distribution of responses occurred for item 19, "inform teachers of 
professional articles." Teachers also showed strong agreement on item 17, 
"utilize teachers as resource personnel," item 30, "conduct post-demon- 
stration meetings," and item 22, "encourage classroom research." On 
each of the three items an overwhelmingly large number of responses 


were agree. 
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TEACHER RESPONSES TO "VISIT CLASSROOMS UPON INVITATION OF TEACHER" 
AND "ASSIST TEACHER WITH DISCIPLINE" 
At the low-consensus end of the continuum, in addition to item 
33, were items 28, 34, 93, and 35. For item 28, ten teachers strongly 
agreed and seventy-three agreed that a coordinator should provide 
scheduled demonstration lessons in the teacher's classroom; on the other 
hand, seventy teachers disagreed and ten strongly disagreed. A majority 


of teachers (76 per cent) expressed unfavorable responses to item 34, 
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83 
"provide administrators with appraisal of teacher"; nevertheless, 
thirty-six teachers agreed with the suggested coordinator service and 
three teachers strongly agreed. The percentage distributions to item 
23, "encourage improvement in competence," were as follows: 15 per cent 
strongly agree, 39 per cent agree, 39 per cent disagree, and 
seven per cent strongly disagree. Another item showing low consensus 
was item 35. Seventy-two teachers either strongly agreed or agreed 
that a coordinator should recommend competent university teacher- 
trainees for employment; fifty-six teachers disagreed and thirty-two, 


strongly disagreed. 
III. SUMMARY 


The two most favored coordinator activities, in the area of in- 
service education, were organizing educational workshops and seminars 
and utilizing competent teachers as resource personnel. Supervisors 
and coordinators felt that sending out bulletins of meetings, workshops, 
and seminars was the least desirable service. With respect to encour- 
aging participation in ATA Specialist Councils, opinions differed 
Significantly; supervisors and principals favored the service while 
teachers opposed it. Actually, the principal and teacher groups con- 
sidered this activity to be least worthwhile. 

An item which is worthy of consideration by incumbent coordinators 
is the providing of scheduled demonstration lessons in teachers’ class- 
rooms. In the area of improvement of instruction, this service was 


least favored by the coordinator group but was supported by a small 
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majority of teachers. The low consensus of opinion among supervisors 
and principals indicated indecision about the value of this particular 
service. No clear directive was given in regard to assisting teachers 
with their discipline problems in order that they may be less dependent 
on the principal. All groups showed low consensus on this item. Incum- 
bent coordinators should note that providing administrators with an 
appraisal of the classroom performance of teachers was a service that 
Supervisor, principal, and teacher groups opposed most. The responses 
to this item were overwhelmingly unfavorable. It is interesting that 
supervisors and principals were significantly more opposed to it than 
were teachers. 

Principals and teachers indicated that they were favorably dis- 
posed towards visits by the coordinator to classrooms when the 


coordinator was invited by the teacher. 


BB 


etoalyrsque pnoms noinigo to 2vansenos & aie e 
relusitreq edd to sulev edd suede: areeevere otbni @ 
ateioses gnitelees 03 bregez nt navi 2ew mist reo la « 


7 


riabneqeh eesl sd ysm yodt eds webro ai ne seta a2 bot 8 
P ee Me 
-monl .msti eind no evaneenoo wol bewore sities xs Nn. 
ne dtiw erosetsaeinimbse pnibiverq st oiabias yore 

ted? eotvree 6 eew etedoesd 20 sonemrotteq a | 

: _ 

esenogest ofl .Sa0m beeoggo aquo1p tedoset bas ,leqtonite 
tert pniveorstat ai 31 .sidstovetay ylonimiedwrsve stew m 


neds tt of be2oqqo stom ylinsoltingl2 stew elsq oa tre / 


-2ib yidetovet sxew yedt tad? betsotbni etedoeed bne alee 


eek tat i a 
ai} mariw emooteasto et tosenibrooo ot yd attedy ebrewod beee 
A) eee 


7 


CHAPTER VI 


GENERAL CONSULTATION AND THE COORDINATING FUNCTION 


An analysis of the responses of supervisors, principals, coor- 
dinators, and teachers to items 36 through 59 of the questionnaire 
sections, "General Consultation" and "The Coordinating Function," is 
given in this chapter. The analysis of the data is presented in two 


parts: interposition consensus and intraposition consensus. 


tH 


- INTERPOSITION CONSENSUS 


Expectations for General Consultation 

Table XV compares the expectations of supervisors and principals 
with the expectations of teachers in the area of "General Consultation." 

Responses to items 36, 37, 40, 41, 45, and 46 were dichotomized 
as strongly agree versus agree since it was felt that the disagree and 
strongly disagree frequencies were too small to be considered. It was 
found that on item 36 which stated that the coordinator should help 
orient teachers new to the school, and on item 40 which suggested that 
the coordinator should hold individual and group conferences throughout 
the year, no significant difference existed between the expectations of 
supervisors and principals on one hand and teachers on the other. As 
might be expected, most of the responses were agree rather than strongly 


agree. 


The chi square test indicated that a significant difference at the 
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TABLE XV 


EXPECTATIONS OF SUPERVISORS AND PRINCIPALS COMPARED WITH EXPECTATIONS 
OF TEACHERS IN AREA OF GENERAL CONSULTATION 


2 


Item Content Type of Dichotomy Value of X 
36 Orient new teachers SA / A 3.467 
af Visit informally with teachers a ae: 13.203 
38 Provide sample lesson plans for new 

teachers SA A/D SD 1.030 
39 Hold group conferences early in year Sholy/ ss Sp #116 

40 Hold conferences throughout the year SAY/PA 3/7 

41 Encourage teachers to evaluate own 

performance sa / A 12.325” 
42 Consult with teachers on their 

strengths and weaknesses Shel fed: SB . 280 

43 Employ non-directive counselling SA A/D SD 9.915» 
44 Employ directive counselling SA hehe Dee 6554 
45 Recognize teacher efforts sa / A 31.437? 
46 Improve measuring instruments SA / A 7.242° 
47 Interpret test results SA A / D SD 6.218° 


eee eeooooaooaoaoaoaoaoaaoaooueemss$ 
“significant at .05 level. 


Psignificant at .Ol level. 


-Ol1 level existed between the two sample groups on items 37, 41, 45, and 
46. Out of sixty-two supervisors and principals, twenty-six persons or 
42 per cent expressed a strongly agree response and thirty-six individuals 
or 58 per cent expressed an agree response to item 37, "find time to visit 


informally with teachers before working with them." Teachers did not 
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87 
favor this service quite as forcefully as did supervisors and principals. 
Of the 131 teacher responses, only twenty-three of them or 18 per cent 
were strongly agree while 108 responses or 82 per cent were agree. For 
item 41, "encourage teachers to evaluate their own classroom performance," 
supervisors and principals showed one and one-half times as many agree 
as strongly agree responses; teachers, however, showed five times as 
many agree as strongly agree responses. Item 46, "assist in the improve- 
ment of measuring instruments to evaluate the achievement of pupils," 
also received a much greater percentage of strongly agree responses from 
Supervisors and principals than from teachers. 

Although supervisors and principals showed a greater percentage of 
strongly agree responses than teachers did on item 46, still the agree 
responses outnumbered the strongly agree responses for each sample 
group. The distribution of responses to item 45 is interesting to note 
at this time. A majority of the supervisors and principals strongly 
agreed rather than agreed that a coordinator should recognize and 
appreciate teacher efforts and contributions. Of sixty-seven responses, 
thirty-nine were strongly agree and twenty-eight, agree. The teachers, 
on the other hand, expressed 118 agree responses and only twenty-nine 
strongly agree responses. It is evident that the teachers were not 
overly enthusiastic about the coordinator's recognizing teacher efforts, 
although they favored the service. 

Responses to items 38, 39, 42, 44, and 47 were dichotomized as 
strongly agree and agree versus disagree and strongly disagree. No 
significant difference was found between the expectations of the two 


sample groups on item 38, "provide sample lessons for new teachers," 
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item 39, "hold group conferences early in year," item 42, "consult with 
teachers on their strengths and weaknesses," and item 44, “employ 
directive counselling." The responses to each of these items were 
largely favorable. 

Item 4/7 which stated that a coordinator should assist in the 
interpretation of test results showed a Significant difference at the 
-O5 level. Supervisors and principals favored this service much more 
than did the teachers. Of the sixty-nine supervisors and principals, 
sixty-two responded strongly agree or agree and only seven disagreed or 
strongly disagreed. Out of 163 teachers, 123 strongly agreed or agreed 
while forty disagreed or strongly disagreed. On item 43, the chi square 
test indicated that a significant difference existed at the .01l level. 
Eighty-eight per cent of the supervisors and principals were of the 
opinion that a coordinator should employ non-directive counselling to 
help the teacher diagnose his teaching difficulties. Teachers, however, 
were more undecided in their responses; only 69 per cent favored this 


coordinator service and 3l per cent disapproved of it. 


Expectations for the Coordinating Function 


Table XVI compares the expectations of supervisors and principals 
with the expectations of teachers in the area of general coordination. 
Since the strongly agree and agree versus disagree and strongly disagree 
dichotomy was used in all but one item, it is apparent from Table XVI 
that the responses to the items in this section of the questionnaire 
were not overly favorable. 


The dichotomy used for item 57 was strongly agree versus agree. 
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EXPECTATIONS OF SUPERVISORS AND PRINCIPALS COMPARED WITH EXPECTATIONS 


Item 


OF TEACHERS IN AREA OF THE COORDINATING FUNCTION 


Content Type of Dichotomy 


Value of x 


48 


49 


010) 


ol 


ae 


as 


34 


oD 


56 


Help prepare common examinations SAA 7 oD 


Implement program of standardized 
testing SA A/D 


Help teachers with report card marks SA A /D 


Assess report card marks and 
comments Sk As D 


Schedule use of teaching aids SA A/D 


Help establish common policy for 
notebooks and homework ey WE ae foo 


Help establish common policy for 
laggard students SA A/D 


Hold follow-up discussions of 
meetings and seminars SA A/D 


Enquire whether commitments 
carried out SAAD 


Invite resource persons to meetings SA / A 


Assist with problems outside his 
responsibility SA A/D 


Encourage pupil continuity of 
experiences SA A/D 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 
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088 
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significant at .Ol level. 
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90 
Out of sixty-four supervisors and principals, forty-five individuals or 
70 per cent agreed that a coordinator should invite resource persons to 
discuss current problems at subject-committee meetings; 30 per cent 
strongly agreed. Out .of.154 teachers, 143.individuals or.93 per cent 
agreed and only seven per cent strongly agreed. It is evident that 
supervisors and principals supported this service with much more 
enthusiasm than did teachers. A significant difference between the 
expectations of the two samples was noted at the .Ol level. 

All items of this section of the questionnaire except item 57 
were dichotomized as strongly agree and agree versus disagree and 
strongly disagree. No significant difference was found between the 
expectations of the two sample groups on the following items: item 49, 
"implement program of standardized testing'; item 50, "help teachers 
with report cards"5 item 54, "help establish common policy for laggard 
students"s item 55, "hold follow-up discussions of meetings and seminars"; 
and item 59, "encourage pupil continuity of experiences from grade to 
grade." On each of these items the responses were largely favorable. 

No significant difference was found on items 48, 51, 52, and 58. 
However, the responses to these items were unfavorable rather than 
favorable. Item 52, "help schedule the use of primary references, 
encyclopedias, globes and maps, science equipment, films, and filmstrips," 
received a 52 per cent unfavorable response from teachers. Sixty-two 
per cent of the supervisors and principals and 53 per cent of the 
teachers expressed disagree or strongly disagree responses to item 48, 
"help prepare common examinations." Sixty-seven per cent of the 


supervisors and principals and 61 per cent of the teachers disagreed or 
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91 
strongly disagreed with item 58, "assist teachers with problems en- 
countered in subjects for which he is not responsible." In response to 
item 51, 87 per cent of the supervisors and principals and 88 per cent 
of the teachers disagreed or strongly disagreed that a coordinator 
should assess subject marks and comments written by teachers on pupil 
report cards. 

A significant difference at the .05 level was found between the 
expectations of supervisors and principals as compared with the expec- 
tations of teachers on item 53, "urge the establishment of common 
policy regarding class notebooks and homework assignments." A majority 
of supervisors and principals (55 per cent) favored this coordinator 
service while a majority of teachers (63 per cent) disapproved of it. 

On item 56 a significant difference was found to occur at the .Ol level. 
A majority of the supervisors and principals (68 per cent) disagreed 
that a coordinator should enquire of Central Office personnel, prin- 
cipals, and teachers whether commitments made at meetings, workshops, 
and seminars have been carried outs; on the other hand, 54 per cent of 


the teachers favored this action on the part of the coordinator. 


Mean Responses for General Consultation 


Table XVII shows the rank order of the mean responses of super- 
visors, principals, coordinators, and teachers to the items in the 
questionnaire section, "General Consultation." It is evident that there 
was a great deal of disparity between the rank ordering of items by one 
group and the rank ordering of the same items by other alter groups. 


The service that teachers favored as the most worthwhile for the 


{e | - 

-79 emeldotq Attw eredosed” “geheee”"! a 
of Senagee At " .gidtenogest Fon ecrat. 
ing2 139q 88 bas eleqtonixzq bas etoeivreque perre | 93 

rofsntbroos 6 tedt beerpselb Yipnorte 0 ere a 


a “te =e 
qvq no eterissst yd nettiew etsmmos brs atten 4 [ 


toy ibaihied 


a V5 

a4} neswied bauct asw level @0. sft ts soneto tt “yn: 
-94qxs odd Ad iw beteqmo> as eisgionitg brs apie 
noms to tnemda f idetee ent sow" EC moti’ no 
ytitotsm A “.etnemptizes arowemod brs atoodeson rants 


1osenibreos eitt berovet? (#nes req G2) 2teqtoniaq 


& gue ve a 7 
.tt to bevotaqeetb (tne req £0) arefoses to ys itotem 6s a4 , F Tt 
"ae “ 
.tevel 10. sf? te tu090 oF bruot sew esha dnsottingte’ ¢° 82 mest nt 


Tab g mes 
hesitpseib (nes teq 83) elegtonixq brs eos ivvsque ‘siti! t0" yh ie m 


-ni1q ,{ennoereq 9oitiO [stoned to etivpns: bt dt noc om 
<2qorediow ,apnitesm ts sbem etnamtimmoo hamabeoncia 6 2 


iad : 
; <7 


to tnes req be ,bned terdto band no ytu0 beties! nest as 


“toreatbt003 eft to t16q edf no ndifos ‘eid? rove’ id ears 


“a —— 


exert? jst jnebive et a1 “nota 


eno yd ames t 70 pnizebs0 Ang Tt aed nel 
a Aver, a : ¢ 


-2quorp nosis terito ad 9% 
“ant , 
ott 203 >it 30 a 


; ; sae es 


oe 
er ; 7 
_ ‘ 
.) a Y - —_—~ 


92 
TABLE XVII 


RANK ORDER OF MEANS ON QUESTIONNAIRE SECTION GENERAL CONSULTATION 


Item Content oe P C I 
Preece tent Rank 
ree A os acne a Se a ee A eo 
36 Orient new teachers Seek Five Uns: leet 
37 Visit informally with teachers 8 2 645 7 
38 Provide sample lesson plans for 
new teachers 10 9 9 1 
39 Hold group conferences early in year G5 sud ect BDti eS 
40 Hold conferences throughout the year Sear AED 8 6 


41 Encourage teachers to evaluate their 
Own performance j 2. 3 4 


42 Consult with teachers on their 


strengths and weaknesses ll deh 12 10 
43 Employ non-directive counselling 9 G}, Sjechi@ Lt 
44 Employ directive counselling Wa i2 ll k2 
45 Recognize teacher efforts 2 1 hye Sra pe 
46 Improve measuring instruments 5 3 tech 3 
47 Interpret test results &. Shera 2 9 


aot Supervisors; P: Principals; C: Coordinators; T: Teachers. 


coordinator to engage in was item 38, "provide inexperienced teachers 
with sample lesson plans during the early part of the school year"; the 
mean of the teacher responses was 1.932. Other groups, however, con- 
sidered this service relatively unnecessary; principals and coordinators 


placed it ninth and supervisors placed it tenth on the continuum of 
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93 
preferred services. Principals favored item 45, "recognize and appre- 
clate teacher efforts and contributions" the most; the mean response was 
1.431. Item 45 and item 36, "help to orient teachers new to the school," 
received tied ranks of 1.5 on the continuum for coordinators; the mean 
response for each of the items was 1.611. The item that supervisors 
favored most was item 41, "encourage teachers to evaluate their own 
classroom performance"; the mean response was 1.500. 

The mean responses further indicated that teachers were favorably 
disposed towards the efforts of the coordinator in such activities as 
recognizing teacher efforts and contributions (item 45), improving 
measuring instruments (item 46), encouraging teachers to evaluate their 
own performance (item 41), and holding group conferences early in the 
school year (item 39). The mean responses of the other groups indicated 
that these services were also considered worthwhile and desirable. 

Among the least favored services were item 42, "consult with 
teachers on their strengths and weaknesses," item 43, "employ non- 
directive counselling to help the teacher diagnose his teaching difficul- 
ties," and item 44, “employ directive counselling where teacher is unable 
to arrive at his own solution." The two items least favored by super- 
visors, principals, and coordinators were items 42 and 44. The two 


items least favored by teachers were items 43 and 44. 


Mean Responses for The Coordinating Function 
Table XVIII shows the rank order of the mean responses to the 
items in the questionnaire section, "The Coordinating Function." \A great 


deal of homogeneity is evident in the ranking of the mean responses of 
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94 
the various alter groups. 


The item that was favored most by all alter groups was item 57, 


TABLE XVIII 


RANK ORDER OF MEANS ON QUESTIONNAIRE SECTION THE COORDINATING FUNCTION 


Item Content he P i Pi 


48 Help prepare common examinations 12 8 6 9 


49 Implement program of standardized 


testing 9 5 4 3 
SO Help teachers with report cards 3 4 3 | 
a Assess report card marks and comments if LZ 12 te 
52 Schedule use of teaching aids 7 9 9 8 


a te Help establish common policy for 
notebooks and homework 8 r 8 10 


54 Help establish common policy for 


laggard students 6 6 | 6 
55 Hold follow-up discussions of meetings 

and seminars 4 9g 7 4 
56 Enquire whether commitments carried out 95 igh 10 7 
o/ Invite resource persons to meetings 1 1 1 1 


58 Assist with problems outside his 
responsibility 10 10 ip ll 


59 Encourage pupil continuity of 
experiences 2 2 2 2 


eee ne 


“Ss; Supervisors; Ps Principals; C: Coordinators; T: Teachers. 
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95 
"invite resource persons to discuss current problems at subject- 
committee meetings." The mean responses for this item were as follows: 
supervisors, 1.722; principals, 1.824; coordinators, 1.944; and teachers, 
1.988. Each alter group placed item 59 in second place on its continuum 
of preferred services. It was felt that encouraging teachers to provide 
continuity of experiences as pupils progress from grade to grade was a 
very worthwhile service for the coordinator to engage in. In third 
position on the continuum for every group, except principals, was item 
90, "assist in establishing criteria to aid teachers in arriving at 
subject marks for report card purposes." On the basis of the mean 
responses of principals, item 50 placed fourth; principals considered 
item 55, “hold follow-up discussions of meetings and seminars," to be 
Slightly more worthwhile. Item 55 ranked fourth by supervisor and 
teacher mean responses and seventh by coordinator mean responses. 

The mean responses further indicated that teachers were 
favorably disposed towards the efforts of the coordinator in helping to 
implement a program of standardized testing (item 49) and helping to 
establish a common policy to deal with laggard students (item 54). 

Other groups tended to favor these services somewhat similarly. 

The groups were generally agreed that the two least desirable 
services were item 58, "assist teachers with problems encountered in 
subjects for which he (coordinator) is not responsible," and item 51, 
"assess subject marks and comments written by teachers on pupil report 
cards." Principals did not appreciate the service suggested by item 56, 


"enquire of Central Office personnel, principals, and teachers whether 
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96 
commitments made at meetings, workshops, and seminars have been carried 
out"; this item ranked eleventh out of the twelve suggested in this 
section of the questionnaire. Supervisors favored least of the twelve 
suggested services item 48, "urge the preparation and scheduling of 
common: examinations." It is interesting to note that coordinators 
favored common examinations and standardized testing more than did other 


groups. 
II. INTRAPOSITION CONSENSUS 


Expectations of Supervisors 


The variance scores of supervisors on questionnaire items 36 
through 59 in the areas of "General Consultation" and "The Coordinating 
Function," are shown in Table XIX. 

The variance scores for supervisors ranged from .172 on items 
36 and 40, high-consensus items, to .869 on item 53, an item on which 
there was low consensus. Item 36 stated that a coordinator should help 
to orient teachers new to the school; item 40 suggested that a coordina- 
tor should hold individual and group conferences throughout the year. 
These two items had identical response distributions. Out of eighteen 
supervisors, four strongly agreed and fourteen agreed with the sug- 
gested coordinator services. On item 53, however, there was a great 
disparity in opinions. Two supervisors strongly agreed, five agreed, 
seven disagreed, and four strongly disagreed that a coordinator should 
urge the establishment of common policy regarding class notebooks and 


homework assignments. Figure 13 illustrates the response variabilities 
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TABLE XIX 


ORDERED VARIANCE SCORES FOR SUPERVISORS AND PRINCIPALS IN AREAS OF 
GENERAL CONSULTATION AND THE COORDINATING FUNCTION 


pS Ss sls SS SSS na nn seneersereeneneseeeeeeseeeeesneeee ee SFI 


Supervisor Principal 
Item Variance Item Variance 
36 vial 43 woe 
40 eL42 oF « 300 
50 ioe 39 °314 
45 . 246 45 ae Ye 
41 <2) 40 PCs 
48 5200 41 34/7 
46 Zou oe 349 
a9 «209 Se rae 
ai He BC: 58 asain 
58 383 36 root 
od, 397 44 10 
39 -432 38 -463 
47 ~432 56 467 
59 ~432 oi 2473 
37 ~444 46 2475 
56 -460 47 -480 
38 70/7 50 -494 
44 ye ese 39 497 
43 544 54 513 
42 Aba la wd 42 934 
49 -616 De o bl 
54 689 ae o sata 
52 ‘eee: 49 -660 
Oe 869 48 oe 4 


for items 36 and 40 on the one hand and item 53 on the other. 

Item 50, "assist in establishing criteria to aid teachers in 
arriving at subject marks for report card purposes," also elicited a high 
degree of consensus. Fourteen supervisors, or 78 per cent, expressed an 
agree response, two supervisors strongly agreed and two disagreed. In 
responding to item 45, "recognize teacher efforts and contributions," 


eight supervisors strongly agreed and ten agreed. On item 41, nine 
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98 
supervisors strongly agreed and nine agreed that a coordinator should 
encourage teachers to evaluate their own classroom performance. There 
was also strong agreement in response to item 48, "urge the preparation 
and scheduling of common examinations," but the agreement was an expres- 
sion of disapproval. Ten responses to this item were disagree, and 


eight, strongly disagree. 
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FIGURE 13 
SUPERVISOR RESPONSES TO "ORIENT NEW TEACHERS," "HOLD CONFERENCES 
THROUGHOUT YEAR," AND "HELP ESTABLISH COMMON POLICY 
FOR NOTEBOOKS AND HOMEWORK" 
Items showing least consensus, in addition to item 53, were 


items 43, 42, 49, 54, and 52. In most of these items responses occurred 


in each of the four categories suggesting divided opinions on the part of 
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99 
the supervisors. In response to item 43, three supervisors strongly 
agreed and eleven agreed that a coordinator should employ non-directive 
counselling to help the teacher; three supervisors disagreed and one 
strongly disagreed. Item 42, "consult with teachers on their strengths 
and weaknesses," also had responses ranging from strongly agree to 
strongly disagree. Forty-four per cent of the supervisors approved of a 
coordinator's implementing a program of standardized testing (item 49); 
96 per cent disapproved of this service. A similar distribution was 
evidenced for item 54, "help establish common policy for laggard 
students." Seven supervisors felt that a coordinator should schedule 


the use of various teaching aids (item 52); however, eleven disapproved. 


Expectations of Principals 


Table XIX, page 97, also shows the variance scores of principals 
on questionnaire items 36 through 59 in the areas of "General Consulta- 
tion" and "The Coordinating Function." 

The variance scores for principals ranged from .262 on item 43, 
an item of high consensus, to .871 on item 48, a low-consensus item. On 
item 43, out of fifty-one principals, ten strongly agreed and thirty- 
seven agreed that a coordinator should employ non-directive counselling 
to help the teacher diagnose his teaching difficulties; only four 
principals expressed a disagree response. However, on item 48, "urge 
the preparation and scheduling of common examinations," six principals 
strongly agreed, twenty agreed, fifteen disagreed, and ten strongly 
disagreed. The low consensus of opinions is clearly evident, 51 per 


cent of the principals favoring the suggested coordinator service and 
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49 per cent disapproving of it. Figure 14 illustrates the response 


variabilities for these two items. 
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PRINCIPAL RESPONSES TO "APPLY NON-DIRECTIVE COUNSELLING" AND "HELP 
PREPARE COMMON EXAMINATIONS" 

Item 57, “invite resource persons to meetings," also elicited a 
high degree of consensus. Thirty-four principals or 67 per cent 
expressed an agree response and thirteen persons or 25 per cent expressed 
a strongly agree response to this coordinator service; only four prin- 
cipals or eight per cent disagreed. On item 59, "encourage pupil 
continuity of experiences from grade to grade," 88 per cent of the 
responses were favorable. The principals supported item 45 very 


staunchly. Thirty-one responses were strongly agree and eighteen were 


nO! . “*) , 


a va salle me 


sanoyear sit eoderteLiit af otiigtt ¥P YO" 1OTRG' cht 


oe ging F anetiadl 
tea! Gra sib) 


perceupade 


&L aavora _ ind yl tte ty 


Q.1aH" OMA “DMLI1aeMU0O aVITOSAIG-OK YIAIA" OT = 
"2VOTT ANTM VOMMOD MGA" 5 Liebe’ he ne 
® o& , ; 


a 
ry 7 = aa 


¢ betiortis o2ls * .epnisoom ot anceteq 907W0#8T ots erie 


tnas xeq 50 10 eleqtonitza wot—yiatdT . nr ae 


beeasiqxe fnoo 19q C8 tO enoeteq neestids prs srogeer 
-nixq tu0? yiIno poalvree cosentbr0es etdd of + 98 os "ogee 
Ligug spesucone” .ee mati en “ sboesgee an my wa 19 
edd bo $199 teq 88 " ebete 0? sbsze sont osm iteqx pt | 
yzov co mart bessoqqs' urine fi 2 os J 


| zow nestipts ons. nn a 


_ toy 7, 4% - ti, 
a vo eae 


101 
agree to the suggestion that a coordinator should recognize and appre- 
ciate teacher efforts and contributions; only two responses were 
disagree. The next three items on the increasing-variance continuum 
but still displaying relatively high consensus were item 40, "hold 
conferences throughout the year," item 41, "encourage teachers to 
evaluate their own classroom performance," and item 55, “hold follow-up 
discussions of meetings and seminars." These three items had similar 
response distributions. Each item received an overwhelmingly favorable 
response with a great majority of responses being agree rather than 
strongly agree. 

At the low-consensus end of the continuum, in addition to item 
48, were items 54, 42, 52, 53, and 49. Thirty-two principals favored 
item 54, "help establish common policy for laggard students," while 
nineteen principals either disagreed or strongly disagreed. Responses 
to item 42, "consult with teachers on their strengths and weaknesses," 
also ranged from strongly agree to strongly disagree. Among the fifty- 
One responses, nine were strongly agree and two, strongly disagree. 
Fifty-one per cent of the principals favored item 52, "schedule use of 
teaching aids," while 49 per cent opposed it. Item 53, "help establish 
common policy for notebooks and homework," and item 49, “implement program 
of standardized testing," received more favorable responses than unfavor- 
able responses. Their low consensus of opinion as compared with earlier 


items can be attributed to an increasingly larger number of strongly 


agree and strongly disagree responses. 
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Expectations of Coordinators 
The variance scores of coordinators on questionnaire items 36 
through 59 in the areas of "General Consultation" and "The Coordinating 


Function," are shown in Table Xx. 


TABLE XX 


ORDERED VARIANCE SCORES FOR COORDINATORS AND TEACHERS IN AREAS OF 
GENERAL CONSULTATION AND THE COORDINATING FUNCTION 


Coordinator Teacher 
Item Variance Item Variance 
59 ee OF wee 
aw 7165 ao aye lay 
41 eu 46 297 
40 sec2 40 298 
45 s2c0 45 sous 
al 200) 41 sold 
46 apse 7 59 Pe VP 
47 Ps ae a «347 
38 o322 oe ~379 
36 349 47 ~ 396 
54 349 38 -410 
se 7300) 8) ALS 
37 £300 36 423 
39 388 39 -440 
49 ~422 44 447 
42 461 43 »46] 
50 AT} 22 -469 
58 »494 56 496 
48 or 49 500 
SUI Cll 53 . 28 
ao 665 58 oo 
59 .696 42 544 
44 . 805 54 598 
43 904 48 ~/14 


The variance scores forrcoordinators ranged from .111 on item 59, 


an item on which there was high consensus, to .904 on item 43, a low- 
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consensus item. On item 59, sixteen respondents, out of a total of 
eighteen, agreed that a coordinator should encourage teachers to 

provide continuity of experiences as pupils progress from grade to grade; 
there was only one strongly agree response and one disagree response. 

On item 43, however, three respondents strongly agreed and eight agreed 
that a coordinator should employ non-directive counselling to help the 
teacher diagnose his teaching difficulties; four respondents disagreed 


and three strongly disagreed. Figure 15 illustrates the response 
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COORDINATOR RESPONSES TO "ENCOURAGE PUPIL CONTINUITY OF EXPERIENCES" 
AND "EMPLOY NON-DIRECTIVE COUNSELLING" 


FO! | or i 
to isfot 6 to suo ,adashnogeet neesnt ee 3h nO | vind 

oF atefiosst esostuoons bivoda t | 

rsberp of ebstp mor? esetporg aitquq 26 esonefreqxe’ ¥ 
-s2noqgeet sezpseib eno bos sanogest getpE- nut 
bestes Srpie bne beetes Ylenot#a sinebacgest sexed: crovewod 
erly gied of gnilisenvoo evitsetib-nen yolqms. ive 07am 'baoo aa 

:, 


besigsetb atnebnogest ret qeott tus litib pnirseet 


senogeet edd eetendauiis €1 empit «+b 


oo 


& 


2 


itt te, 


7 


7 


104 
variabilities for items 59 and 43. 

Item 57, "invite resource persons to meetings," also elicited a 
high degree of consensus. Fifteen coordinators indicated agree responses 
to this suggested service, two coordinators strongly agreed, and one 
disagreed. Thirteen respondents agreed and five strongly agreed that a 
coordinator should encourage teachers to evaluate their own classrom 
performance (item 41). Eighty-nine per cent of the responses to item 40, 
"hold conferences throughout the year," were favorable; 11 per cent 
disagreed with the suggested service. All responses to item 45, 
"recognize teacher efforts," were favorable; seven coordinators strongly 
agreed and eleven agreed. Item 51 showed relatively high consensus too, 
though all responses were unfavorable. Ten respondents disagreed and 
eight strongly disagreed that a coordinator should assess marks and 
comments written by teachers on report cards. 

At the low-consensus end of the continuum, in addition to item 
43, were items 48, 56, 53, 52, and 44. The responses to item 48, 

"help prepare common examinations," ranged from strongly agree to 
strongly disagree. Fifty per cent responded favorably and fifty per 
cent unfavorably. Item 56, "enquire whether commitments carried out," 
received six agree, seven disagree, and five strongly disagree responses. 
One respondent strongly agreed and seven agreed that a coordinator 
should help establish a common policy regarding notebooks and homework 
assignments (item 53); on the other hand, seven respondents disagreed 
and three strongly disagreed with the suggested service. Item 52, 


"schedule use of teaching aids," received eight favorable and ten 
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unfavorable responses. To the suggestion that a coordinator should 
employ directive counselling when the teacher is unable to arrive at his 
own solution (item 44), one respondent strongly agreed, twelve agreed, 


one disagreed, and four strongly disagreed. 


Expectations of Teachers 

Table XX, page 102, also shows the variance scores of teachers on 
questionnaire items 36 through 59 in the areas of "General Consultation" 
and "The Coordinating Function." 

The variance scores for teachers ranged from .122 on item 57, a 
high-consensus item, to .714 on item 48, a low-consensus item. It is 
interesting to note that item 48 was the item on which principals also 
showed least consensus. In response to item 57, 143 teachers out 
of a total of 163 (88 per cent) agreed that a coordinator should invite 
resource persons to discuss current problems at subject-committee 
meetings; eleven teachers strongly agreed and nine disagreed. On item 
48, however, respondents were greatly divided in their opinions. Sixteen 
teachers (10 per cent) strongly agreed and sixty-one teachers (37 per 
cent) agreed that a coordinator should urge the preparation and 
scheduling of common examinations; sixty-four teachers (39 per cent) 
disagreed and twenty-two (14 per cent) strongly disagreed. Figure 16 
illustrates the response variabilities for items 57 and 48. 

At the high-consensus end of the continuum, in addition to item 
57, were items 55, 46, 40, 45, and 59. Item 55, "hold follow-up 
discussions of meetings and seminars," received 1ll agree responses and 


forty-seven disagree responses; in the categories at the extremities 
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were four strongly agree and one strongly disagree response. Ninety per 
cent of the teachers favored the coordinator's assisting in the improve- 
ment of measuring instruments (item 46); only ten per cent opposed the 
suggested service. Eighty-two per cent of the teachers either strongly 
agreed or agreed that a coordinator should hold individual and group 
conferences throughout the year (item 40); the remaining teachers dis- 
agreed. Response distributions for item 45, "recognize teacher efforts," 
and item 41, “encourage teachers to evaluate their own performance," 


were similar to the distribution for item 40; for each of these items 


there was an overwhelmingly large number of agree responses. 
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TEACHER RESPONSES TO "INVITE RESOURCE PERSONS TO MEETINGS" AND 
"HELP PREPARE COMMON EXAMINATIONS" 
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At the low-consensus end of the continuum, in addition to item 
48, were items 49, 53, 58, 42, and 54. Eight per cent of the teachers 
strongly agreed and 58 per cent agreed that a coordinator should assist 
in implementing a program of standardized testing (item 49); on the 
other hand, 27 per cent of the teachers disagreed and seven per cent 
strongly disagreed with the suggested service. There were approximately 
twice as many favorable as unfavorable responses. Item 53, "help 
establish common policy for notebooks and homework," received seven 
strongly agree, fifty-three agree, eighty-three disagree, and nineteen 
strongly disagree responses. Thirty-seven per cent of the responses were 
favorable and 63 per cent were unfavorable. Much the same distribution 
was shown for item 58 which stated that a coordinator should assist 
teachers with problems encountered in subjects for which he is not 
responsible. On item 42, "consult with teachers on their strengths and 
weaknesses," the percentage of favorable responses was again twice the 
percentage of unfavorable responses as was the case in item 49; however, 
in item 42 there occurred a few more responses in the extreme categories. 
For item 54, "help establish common policy for laggard students," there 
was a range of responses from strongly agree to strongly disagree; 18 per 
cent of the replies were equally divided between these two extreme 


response categories. 
III. SUMMARY 


In the area of general consultation, there was a great deal of 


disparity between the rank ordering of items on the basis of the mean 
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responses by one group and the rank ordering of the same items by other 
alter groups. Principals favored most the recognition by coordinators 
of teacher efforts and contributions, while supervisors indicated that 
encouraging teachers to evaluate their own classroom performance was 
the most worthwhile activity for coordinators to engage in; the teacher 
alter group considered sample lesson plans for the inexperienced teacher 
the most valuable coordinator service. It might be noted by incumbent 
coordinators that directive counselling was the service least desired 
by the three alter groups mentioned. 

All respondent groups showed high consensus of opinion favoring 
individual and group conferences during the year. It is interesting 
that principals showed most consensus in their support of non-directive 
counselling while coordinator responses to this suggested service 
showed least consensus. The investigator is unable to explain why a 
large number of coordinators disapproved of an approach which is often 
advocated in the literature. 

Inviting resource persons to subject-committee meetings and 
encouraging teachers to provide continuity of experiences as pupils 
progress from grade to grade were the two services all respondent groups 
considered most desirable in the area of coordination. The item which 
suggested that a coordinator should assess subject marks and comments 
written by teachers on report cards received overwhelmingly unfavorable 
responses. 

Opinions differed significantly with respect to establishing a 


common policy regarding notebooks and homework assignments; a majority 
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of the supervisors and principals either strongly agreed or agreed while 
a majority of the teachers disapproved of the suggested service. On 
this particular item, every alter group showed low consensus of 
Opinion. There was a significant difference between the same two sample 
groups regarding the suggestion that a coordinator should enquire of all 
personnel concerned whether commitments made at meetings, workshops, and 
seminars have been carried out; teachers as one group expressed generally 
favorable responses while supervisors and principals as the other sample 
group were opposed. 

According to the supervisors, preparing and scheduling of 
common examinations by coordinators was the least desirable service. 
Principals and teachers were undecided and their responses showed least 
consensus of opinion for this item. Incumbent coordinators would be 
well advised to take cognizance of the circumstances. It seems reasonable 
to suppose that common examinations may be held in greater esteem in 


some schools than in others depending on the views of the principal. 
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CHAPTER VII 
RELATIONSHIP OF VARIOUS CHARACTERISTICS OF TEACHERS TO EXPECTATIONS 


The purpose of this chapter is to present an analysis of the 
responses of teachers to questionnaire items 1 through 59 with respect 
to certain characteristics, such as, subjects taught, teaching experience, 


university training, and sex. 
I. EXPECTATIONS AND SUBJECTS TAUGHT 


Table XXI shows the two items on which a significant difference 
was found when the expectations of teachers of academic subjects were 


compared with the expectations of teachers of non-academic subjects. 


TABLE XXI 


EXPECTATIONS OF TEACHERS OF ACADEMIC SUBJECTS COMPARED WITH 
EXPECTATIONS OF TEACHERS OF NON-ACADEMIC SUBJECTS 


Item Content Type of Dichotomy Value of a 
42 Consult with teachers on their 

strengths and weaknesses SA A-/ De SD 5.9909 
48 Help prepare common examinations SAwA/ <D0SD 12.266" 


4significant at .05 level. 


bSignificant at .0l level. 


There were 125 teachers who taught exclusively or mostly academic 


subjects, and thirty-four who taught exclusively or mostly non-academic 
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subjects. 

Item 42, which stated that a coordinator should consult with 
teachers on their strengths and weaknesses, received largely favorable 
responses; however, teachers of non-academic subjects favored it signi- 
ficantly more than did the teachers of academic subjects. Eighty-five 
per cent of the non-academic teachers either strongly agreed or agreed 
while only 63 per cent of the academic teachers expressed favorable 
responses. 

It is interesting to note the distribution of responses to item 
48, "urge the preparation and scheduling of common examinations." A 
small majority of the academic teachers (55 per cent) favored the sugges- 
ted service while 80 per cent of the non-academic teachers were opposed. 
A significant difference between the expectations of the two sample 


groups occurred at the .0Ol level. 
II. EXPECTATIONS AND EXPERIENCE 


Table XXII shows the five items on which a significant difference 
was found when the expectations of teachers who taught four years or 
less were compared with the expectations of teachers who taught five 
years or more. There were eighty-two less experienced teachers and 
eighty-one more experienced teachers. 

Responses to items 17 and 26 were dichotomized as strongly agree 
versus agree. Thirty-eight per cent of the responses which less 
experienced teachers expressed to item 17, “utilize teachers as 


resource personnel," were strongly agree; only 19 per cent of the more 
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TABLE XXII 


EXPECTATIONS OF TEACHERS HAVING ONE THROUGH FOUR YEARS EXPERIENCE 
COMPARED WITH EXPECTATIONS OF TEACHERS HAVING 
FIVE OR MORE YEARS EXPERIENCE 


Item Content Type of Dichotomy Value of Xx? 


14. Encourage experimentation with 


new media SA A/D SD 4.2434 
17 Utilize teachers as resource 

personnel sa / A 6.749) 
26 Encourage experimentation with 

new techniques SA / A 4.608° 
42 Consult with teachers on strengths 

and weaknesses SA A/D SD 4.9669 
52 Schedule use of teaching aids SA ike fe SD 5.9099 


“Significant at .05 level. 
b 


Significant at .01 level. 


experienced teachers strongly agreed. A significant difference was 

noted at the .0Ol1 level. In response to item 26, "encourage experimen- 
tation with new techniques," 22 per cent of the less experienced teachers 
indicated that they strongly agreed; only nine per cent of the more 
experienced teachers strongly agreed. The chi square test showed that 
responses differed significantly. As is apparent from the dichotomy 

that was used, the responses to both items were overwhelmingly favorable; 
however, the less experienced teachers supported the suggested coordinator 


services more enthusiastically than did the more experienced teachers. 
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The dichotomy used for items 14, 42, and 52 was strongly agree 
and agree versus disagree and strongly disagree. For each item a 
Significant difference was found at the .05 level. Item 14, "encourage 
experimentation with new mechanical and electronic devices," and item 42, 
"consult with teachers on their strengths and weaknesses," received 
largely favorable responses from both sample groups; in each case, a 
greater percentage of less experienced teachers favored the suggested 
service. The response distribution for item 52 was quite unlike the 
distributions for items 14 and 42. Fifty-eight per cent of the less 
experienced teachers believed that a coordinator should help schedule 
the use of the various teaching aids while a greater majority of the 


more experienced teachers disapproved. 


III. EXPECTATIONS AND UNIVERSITY TRAINING 


Eight items for which a significant difference occurred when the 
expectations of non-degree teachers were compared with degree teachers 
are shown in Table XXIII. There were sixty-eight teachers who had less 
than four years of university training and ninety-two who had four or 
more years. 

The responses to item 2 were dichotomized as strongly agree versus 
agree. Fifty-two per cent of the non-degree teachers strongly agreed 
that a coordinator should assist in the development of comprehensive 
course outlines for new teachers; of the degree teachers, only 29 per 
cent expressed strongly agree responses. It is evident that the less 


qualified teachers supported the suggested service more vigorously than 
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did the more qualified teachers. 

The responses to items 3, 5, 12, and 38 were dichotomized as 
strongly agree and agree versus disagree and strongly disagree. For 
each of these items a significant difference was noted at the .Ol level. 


A majority of the non-degree teachers favored item 3, "develop course 


TABLE XXIII 


EXPECTATIONS OF NON-DEGREE TEACHERS COMPARED WITH EXPECTATIONS 
OF DEGREE TEACHERS 


Item Content Type of Dichotomy Value of x? 
2 Develop course outlines for new 
teachers SA / A 7.686 
3 Develop course outlines for 
experienced teachers SATA wo sDstSB 9.918P 
5 Help develop differential programs SA A/D SD 6.991» 
12 Help utilize audio-visual equipment SA A /D SD 7.220” 
38 Provide sample lesson plans for new b 
teachers SA A/D SD 7.710 
op Assess report card marks and 
comments SA A/D SD 5.930° 
53 Help establish common policy for : 
notebooks and homework SAR of oDSD 5.036 
54 Help establish common policy for : 
laggard students SA A /D SD 4.992 
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Psi gnificant difference at .Ol level. 
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outlines for experienced teachers," while a majority of the degree 
teachers disapproved of it. Both sample groups supported item 5, 

"help develop differential programs"; the non-degree teachers, however, 
showed a significantly greater percentage of favorable responses. A 
Similar distribution was evidenced for item 38 which suggested that the 
coordinator should provide new teachers with sample lesson plans during 
the early part of the school year. Item 12, "assist in the full utili- 
zation of audio-visual equipment presently in the school," received 
twenty-three favorable and forty-five unfavorable responses from the 
non-degree teachers; the degree teachers experssed twenty-four 
favorable responses and sixty-eight unfavorable responses. 

For items 51, 53, and 54 a similar dichotomy was used, that is, 
favorable responses were compared with the unfavorable responses and 
for each item the chi square test indicated a significant difference at 
the .05 level. On item 51, "assess report card marks and comments," 8] 
per cent of the responses of non-degree teachers were unfavorable while 
93 per cent of the degree teachers reacted unfavorably. Most of the 
replies to item 53 were unfavorable too. Fifty-three per cent of the 
non-degree and 70 per cent of the degree teachers disapproved of the 
coordinator's efforts in establishing common policy regarding class 
notebooks and homework assignments. In response to item 54, "help 
establish common policy for laggard students," non-degree teachers 
expressed largely favorable responses; on the other hand, the degree 


teachers expressed as many favorable as unfavorable replies. 


elt 
se1peb sit to ytirotem's elinw ™, | 
.¢ moti betroqque ecuore vsenas 18 Ma rey he sea: 
.tavewod ,etedosed setesb-non ‘est: Blanangeriay 4 7 ery | oe “a le ; 
A «seeenoqaet oldsravet Yo spsinvoreq TIES Y taneot %; sb Ue 
ans 26d? beteeppua io trtw Bf matt sot beoneblus:e 


pnitub eneiq nozes l a lames “Ew arerioses won ‘sbteota 


~iliju {fut odd at sefteas” St wait | st88y loodoe pore ore 
sap pape, Gy pe ; 
bevieset “,Lloodoe edt was eithoueen Insmaiupe Leueliv= 


eit mort avenoqest oldexove tm Scie bas s eidetovet 


‘quod=yinewt beeengxe eredoest sorpeb ody exon bso S87¢ wae 1 


sae2riogeet oidsrove tay idpienyixla bas, ger wre edatiieel sa! be 
a 


set dent ,beev 2ew imotonodt telimte s Ae bre ah ue a a 
he's req ‘a ay a @ 


bas zeenogest oliderovetnu edt di iw beteqmao' e700 arvoc ids 


an ‘ 
y 


bt 


Wh) 


ts aonetettib tasoliinpte 6 betsolbnat test oxeupe lia end mad a ee: - 

16 ".2tnemmoo bris anaes bres troget eesees” ‘A ws 0 Lava 20. 0 

alidw sidetovsinu stew etedoeet as Tesb-non teens sd cia 3 
ati to te0M .vide-xove tau batoeer eterloss?’ , 


artad ATa: arr wit 
edt to tnso 19q sordd—ytt2 oot elderovetnu sage 


eft to povenqase te eredoeed senges edt to 
Or werk a 

see lo palbtages yohieg monmos inion rote tien 
a Poa Ae) Dhrwet sz va ee ‘ae i ; 


gion” be meth or eanoqest. a sasnemnglees pcan an 
techiy tie oem Pi Nl “~ 
eronsess serpeb-nen ", awn + bre eed on aoe 
Pande As | ok 
x 
serpsb si .bnerl neddo os ee renogant * <3 
bs ; bs , ne oe as 


sean ot 


116 


IV. EXPECTATIONS AND SEX 


The expectations of male teachers were compared with the expec- 
tations of female teachers. The chi square test indicated that a 
significant difference occurred between the two sample groups on one item 
only. Out of eighty-five male teachers, thirty-three responded favorably 
to the suggestion that a coordinator should provide demonstration 
lessons in the teacher's classroom; fifty-two reacted unfavorably. Of 
the seventy-seven female teachers, forty-nine expressed favorable 
responses and only twenty-eight, unfavorable replies. It is evident 
that a majority of male teachers (61 per cent) disapproved of the 
suggested service while a majority of the female teachers (64 per cent) 


favored it. 


V. SUMMARY 


Teachers of non-academic subjects supported more than did teachers 
of academic subjects the suggestion that a coordinator should consult 
with teachers on their strengths and weaknesses. A small majority of 
academic teachers favored the preparation and scheduling of common 
examinations while an overwhelming majority of the non-academic teachers 
were opposed. The reaction of the non-academic teachers to this latter 
item is quite obvious. Many of the competencies in physical education 
and music, for example, cannot be tested by written tests. Furthermore, 
course outlines for the non-academic subjects are, in all probability, 
not followed as slavishly and thus, valid common examinations would be 


difficult to prepare. 
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Teachers who taught four years or less expressed more approval 
than did the more experienced teachers for coordinator services such as, 
utilizing teachers as resource personnel, encouraging experimentation 
with new techniques and new media, consulting with teachers on their 
strengths and weaknesses, and scheduling the use of various teaching 
aids. The item "consult with teachers on their strengths and weaknesses" 
seems to warrant comment. It appears to indicate that the relatively 
inexperienced teachers are more aware of their inadequacies and more 
desirous of improvement than the experienced teachers. With respect to 
the kind of subjects taught, it may be stated that consultants are a 
tradition more in music, art, and physical education than in the academic 
subjects and thus, the non-academic teachers are more willing to 
consult. It also seems reasonable to suppose that teachers of non- 
academic subjects are more doubtful of the adequacy of their university 
preparation than the teachers in the area of academics. 

On each of the items where a significant difference existed 
between the expectations of non-degree and degree teachers, the former 
showed a greater percentage of favorable responses than did the latter 
group. Such items were concerned with course outlines, lesson plans, 
and use of audio-visual aids, that is, services to aid the teacher in 
the classroom; they were also concerned with differential programs to 
provide for individual differences among students, and then some definite 
policy to follow when student efforts were unsatisfactory. The responses 
regarding the assessing of report card marks and the establishing of 


common policy for notebooks and homework assignments received largely 
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unfavorable responses from both groups. 

It is evident that sex was not a factor which influenced expec- 
tations. A significant difference occurred on one item only. A 
majority of female teachers approved of demonstration lessons in the 


teacher's classroom while a majority of male teachers disapproved. 
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CHAPTER VIII 
IMPROVING THE CONSULTATIVE PROGRAM 


The first part of this chapter discusses Section B of the question- 
naire, that is, the ranking of nine major consultative services by 
supervisors, principals, coordinators, and teachers. In the latter part 
of the chapter, the responses to the three open-end questions (Section C 


of the questionnaire) are analyzed. 
I. RELATIVE IMPORTANCE OF CONSULTATIVE SERVICES 


Nine broad areas dealing with consultative services for teachers 
were ranked in the order in which the services were considered to be 
important as functions of the coordinator. The rankings, by supervisors 
and principals on one hand and by coordinators and teachers on the other 
is shown in Table XXIV. 

As is apparent from Table XXIV, the two services which were con- 
sidered to be most important as functions of the coordinator were "to 
engage in consultations as a competent and experienced teacher able to 
work with others" and "to assist and advise new teachers in developing 
effective methods of classroom management." The median test indicated 
that no significant difference existed between the two sample groups in 
their manner of ranking the latter service. With respect to "engaging in 
consultations," the responses indicated that the service was considered 


significantly more important by supervisors and principals. Out of 
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TABLE XXIV 


CONSULTATIVE SERVICES RANKED IN ORDER OF IMPORTANCE 


Item Coordinator Service S~anerrs C--and—-F 


60 Help develop course outlines 6 3 


61 Take leadership in ATA and EPSB 
committees 9 9 


62 Act as liaison between Central Office 
and classroom teachers 7 4 


63 Ensure fullest utilization of 


educational facilities 4 5 
64 Assist in in-service programs 5 6 
65 Teach demonstration lessons 3 i 


66 Help teachers develop effective methods 
of classroom management 2 Z 


67 Engage in consultations as competent, 
experienced teacher 1 2 


68 Coordinate testing, reporting of marks, 
use of equipment and materials 8 8 
as; Supervisors; P: Principals; Cs Coordinators; Ts: Teachers. 


PR ank assigned on the basis of the median. 


sixty-seven supervisors and principals, forty-four observations (66 per 
cent) occurred at or below the combined median; on the other hand, out 

of 175 coordinators and teachers, only seventy observations (40 per cent) 
occurred at or below the combined median. The four items for which a 
significant difference was noted are shown in Table XXV. 


The third most important consultative service, as indicated by the 
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TABLE XXV 


MEDIAN TEST. APPLIED TO RANKS BY SUPERVISORS AND PRINCIPALS 
COMPARED WITH RANKS BY COORDINATORS AND TEACHERS 


Item Coordinator Service Value of X : 
60 Help develop course outlines ier ea1* 
62 Act as liaison between Central Office and 
classroom teachers 5.176? 
65 Teach demonstration lessons 13.950° 


67 Engage in consultations as competent, 
experienced teacher 11.804° 


2 
*X" corrected for continuity using Yates's formula. 


b 
Significantirat «OS level. 


SSignifi cant yat «Ol ihevel. 


responses of coordinators and teachers, was assisting in the development 
of course outlines for new and experienced teachers; supervisors and 

principals, however, considered it a great deal less important and ranked 
it in sixth position. 

The consultative service "to act as liaison between curriculum 
workers in the Central Office and classroom teachers" ranked fourth on 
the coordinator and teacher continuum of important services. Supervisors 
and principals considered it relatively unimportant and it placed in 
seventh position. The median test revealed that a significant difference 
existed at the .05 level between the rankings of the two sample groups. 
Sixty-two per cent of the coordinator and teacher responses, but only 


45 per cent of the supervisor and principal responses, occurred at or 
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below the combined median. 

Where opinions differed significantly again was in response to 
the suggestion that one of the functions of the coordinator was to teach 
demonstration lessons for teachers on the staffs of their own and other 
schools. Coordinators and teachers did not feel that this service was 
overly important and on the basis of their responses, it placed in 
seventh position. Supervisors and principals, on the other hand, favored 
this action on the part of the coordinator sufficiently to place it in 
third position on the continuum. Forty-two per cent of the coordinator 
and teacher observations occurred at or below the median as compared with 
70 per cent of the supervisor and principal observations. 

The sample groups were in agreement in identifying the two least 
important consultative services. To coordinate testing procedures, 
reporting of marks, and use of equipment and materials was the item which 
placed eighth. "To take active leadership in ATA and EPSB subject 


committees" appeared in ninth or last position. 


II. IMPROVING CONSULTATIVE SERVICES 


Activities Considered Most Helpful by Principals and Teachers 

Principals and teachers were asked to respond to the open-end 
question, "What specific activities initiated by the coordinator in your 
school or what services made possible by his presence have you found 
most helpful?" 

Table XXVI and Table XXVII list the coordinator activities which 


were considered most helpful by principals and teachers, respectively. 
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TABLE XXVI 


COORDINATOR ACTIVITIES CONSIDERED MOST HELPFUL BY PRINCIPALS 


Consultative Service 
Discussing classroom management and teaching procedures 
Assisting teachers new to a subject or new to teaching 


Coordinating subject programs and testing procedures 


Programming for the year--course outlines, time 
suggestions, sequence 


Discussing the availability and use of resource materials 
Discussing curriculum changes 
Intervisitation, demonstration 


Organizing group meetings and workshops 


TABLE XxXVII 


COORDINATOR ACTIVITIES CONSIDERED MOST HELPFUL BY TEACHERS 


Frequency 
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Consultative Service 


Discussing availability and use of resource materials 
Discussing classroom management and teaching procedures 
Exchange of ideas--consultation of a general nature 
In-service, discussing curriculum changes 

Preparation and organization of test materials 
Demonstration lesson 


Programming for the year--time suggestions, sequence, 
concepts to emphasize 


Organizing group meetings and workshops 
Implementing special programs of instruction 
Utilizing more fully equipment and facilities 


Intervisitation with teachers of other classrooms 


26 
26 
| 
13 
ie 
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Frequency 
N: 163 
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It 1s apparent that both alter groups have identified as helpful services 
basically similar items. 

Discussing classroom management and teaching procedures was the 
service mentioned most frequently by both the principal and the teacher 
groupse Principals thought that coordinators were of assistance 
particularly to the new teacher. It was noted frequently by the teachers 
that they had discussed with the coordinator such things as the avail-= 
ability and use of resource materials. Teachers indicated that even if 
there were no specific problems to discuss, just an exchange of ideas 
with a coordinator was useful. Principals and teachers appreciated the 
coordinator's assistance in preparing and organizing test materials. 

Certain coordinators had introduced special programs of instruc- 
tion in developmental reading for the poor readers and enrichment for 
the high-ability classes. Coordinators had organized house leagues in 
physical education, had helped with the arrangement of displays, and had 
given assistance in utilizing more fully science equipment and gymnasium 
facilities. 

The coordinator's attention to curriculum changes was noted. The 
group meetings and workshops which the coordinator had organized were 
considered worthwhile. Particular reference was made to in-service 
programs in structural grammar and modern mathematics. The coordinator 
had helped teachers to program for the year. Teachers found helpful 
his suggestions with respect to time, suggested sequence, and concepts 
which they should emphasize in their teaching. Demonstration lessons 


in themselves were useful and tended to promote intervisitations among 
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teachers. 

Mention was made by a few teachers of such things as: acting as 
liaison between the school and Central Office; attending various 
meetings to be fully informed about current policy; helping to orient a 
teacher new to the school; suggesting resource personnel for speakers; 
establishing a professional library in the schools and, bringing to the 


attention of teachers pertinent articles in professional journals. 


Difficulties Observed by Principals and Teachers 
Principals and teachers responded to the open-end question, "In 
your opinion, what factors have tended to militate against the attainment 
of maximum benefits of having a coordinator at the Junior High level?" 
The factors which were mentioned by principals and the frequencies 
are tabulated in Table XXVIII and the factors which were suggested by 


teachers are shown in Table XXIX. 


TABLE XXVIII 


FACTORS WHICH HINDERED COORDINATOR IN HIS WORK AS SUGGESTED BY PRINCIPALS 


~ Frequency — 


ere Cae atta 8 2s! _Ns_51_ 


Coordinator not fully accepted by principals and teachers. 
Apathy 23 


Insufficient time, timetable conflicts 14 
Difficult to utilize services of a non-resident coordinator ll 


Role not clearly defined. Insufficient direction from 
Central Office 


Personality conflict--inability to communicate adequately 4 
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TABLE XXIX 


FACTORS WHICH HINDERED COORDINATOR IN HIS WORK AS SUGGESTED BY TEACHERS 


Frequency 
Suggested Factor Nz. 163 
Insufficient time 43 


Role not clearly defined. Insufficient direction from 
Central Office Le 


Difficult to utilize services of a non-resident coordinator 14 


Personality conflict--inability to communicate adequately 13 
Coordinator not fully accepted by principals and teachers. 
Apathy she 
Coordinator not trained for the job i 
Infrequency of visits, no follow-up ri 


Resentment by experienced teachers who consider themselves 
"equals" 


Coordinator lacks the necessary subject background 6 


Indifference on the part of coordinator 4 


Insufficient time for the coordinator to discharge his respon- 
sibilities was mentioned very frequently by both principals and teachers. 
Timetable conflicts often could not be resolved since the coordinator 
had regular classroom duties as well as consultative duties. Certain 
individuals emphasized that the need was for more coordinators rather 
than for more "time-off" for the incumbents, because they felt that a 
coordinator must continue to have some teaching responsibilities in 
order that he may be effective on his job. 

Principals, particularly, commented very often that the position 
of coordinator was not fully accepted by the school personnel. Especially 


at a disadvantage was the newly-appointed coordinator. It was indicated 
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that a coordinator was not a necessary "link" in the educational 
"chain." Teachers were uncertain as to the demands they could make. 
Apathy was cited on the part of principals as well as teachers. It was 
suggested that the role of the coordinator was not clearly defined and 
more direction should have been forthcoming from Central Office. Some 
of the assumed duties of the coordinator seemed to overlap the duties of 
the principal, assistant-principal, and supervisor. There was evidence 
of resentment on the part of experienced teachers who considered them- 
selves "equals." It was felt that the experienced teachers were set in 
their ways and were unwilling to accept any suggestions which might 
change established routine. Principals believed that quite often 
teachers were reluctant to contact a coordinator because it would reflect 
unfavorably on their competence as teachers. 

A considerable number of respondents were of the opinion that it 
was difficult to utilize the services of a non-resident coordinator. 
Visits were infrequent and there was no follow-up to initial visits. 
Channels of communication were poor and too much delay ensued between 
the time aneedwas felt and the time when the coordinator was free for 
consultation. A few principals envisaged Junior High Schools being 
sufficiently large to warrant a resident coordinator in each subject 
area. 

The feeling was expressed by certain respondents that the 
coordinator could have exerted more initiative in contacting teachers, 
organizing workshops, and the like. It was suggested that he showed 


indifference on his job and was preoccupied with "a world of his own." 
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On the other hand, it should be mentioned that certain teachers 
resented a coordinator who was too aggressive. It was also observed 
that principals did not put forth sufficient effort to promote the work 
of the coordinator. 

Numerous responses indicated that personality conflicts created 
a problem. The coordinator was unable to communicate adequately with 
teachers and principals alike. One teacher expressed bitter feelings 
about being severely criticized by a coordinator. A few teachers were 
resentful because they had been made to feel inferior. It was suggested 
that the coordinator required training for the job. Certain respondents 
thought that the coordinator offered too much theory and not enough 
practical assistance. He did not bring resource materials with him. He 
attempted to force acquiescence to a particular course of action: 
Expressing a different point of view were the replies which stated that 
the coordinator was overly reluctant to criticize. 

Modest university training and inadequate subject background of 
the coordinator tended to create difficulties, according to the opinions 
of certain respondents. The coordinator lacked confidence in a subject 
specialty which had been designated his responsibility or he lacked 
experience in a particular grade level and thus, was hampered in his 
efforts to improve the competencies of many teachers. 

Other factors mentioned by principals and teachers were the 
following: no private office for conferences; coordinator not familiar 
with the circumstances of the school he visits; limited specialization 


requires a teacher to work with several coordinators; some subjects do 
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not provide as much opportunity for the coordinator as others do; and, 
coordinator too concerned with grade nine and not enough with grades 


seven and eight. 


Difficulties Observed by Supervisors 

The responses of supervisors in suggesting the factors that 
tended to militate against the attainment of maximum benefits of having 
a coordinator at the Junior High level concurred with many of the replies 
from principals and teachers. In addition to the factors discussed in 
the previous section, the following three observations may be included. 
Some coordinators waited for teachers or principals to contact them 
while others initiated the contacts themselves. Some coordinators 
attempted tasks, such as, standardized testing and counselling, for which 
they had no training. It was also indicated that some coordinators 
found difficulty in discharging their responsibilities adequately because 
they were placed in small schools or in schools where there were few new 


teachers. 


Problems Encountered by Coordinators 

Coordinators responded to the following question: "What problems 
have you encountered in your attempts to develop the potential of your 
position for the improvement of instruction in the school?" 

It is not surprising that coordinators cited many of the problems 
that were mentioned by principals, teachers, and supervisors. 

Rigidity of timetables and insufficient time were the problems 


that coordinators listed most frequently. Next, in number of times 
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mentioned, were indifference of principals and teachers as well as 
reluctance on the part of teachers toward enlisting the aid of a 
coordinator. It was the feeling of this respondent group that more 
principals should have requested consultative services on behalf of 
their teachers. It was noted that certain principals exhibited negative 
attitudes which made it difficult for the coordinator to confer with 
teachers in such schools. Certain problems which coordinators believed 
had-interfered with their work have already been mentioned in previous 
sections. Among these were unwillingness on the part of experienced 
teachers to initiate change, lack of clear directive from Central Office, 
and having to teach in a small school. 

It was also indicated that teachers felt uneasy having a coordina- 
tor in the classroom. It was obvious that some teachers had unpleasant 
experiences with coordinators on previous occasions. Distrust on the 
part of teachers that a coordinator was also an evaluator presented a 
problem. In the opinion of some coordinators, taking upon oneself the 
onus of contacting teachers in other schools was difficult because the 
city was not sectioned into zones in such a manner that a coordinator 


could consider one of these zones his major responsibility. 
III. SUMMARY 


To assist new teachers in developing effective methods of class- 
room management and to engage in consultations as a competent teacher 
able to work with others were the two services considered by supervisors, 


principals, coordinators, and teachers to be most important as functions 
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of the coordinator. The principal and the teacher groups indicated that 
coordinators had helped all teachers, more specifically, by discussing 
classroom management, teaching procedures, and the use of resource 
materials. 

All groups were of the opinion that a coordinator was hampered 
in his work by the following: insufficient time, rigidity of timetables, 
apathy on the part of principals and teachers, difficulty of utilizing 
services of a non-resident coordinator, and role of coordinator not 
clearly defined. A considerable number of respondents stated that the 
unattractive personality of a coordinator tended to militate against the 
attainment of maximum benefits. The coordinator group expressed concern 


about the reluctance of teachers in enlisting the aid of coordinators. 
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CHAPTER IX 
REVIEW OF PROBLEM, CONCLUSIONS, AND RECOMMENDATIONS 
I. REVIEW OF THE PROBLEM 


Within the last decade or two, there has been an especially 
great increase in the amount of available knowledge and consequently, 
an urgent need for teachers to specialize in certain branches of this 
knowledge. The steady growth in student population has necessitated 
larger schools and school systems, many of which have experienced 
difficulty in obtaining the services of competent and qualified teachers. 
These various factors have placed upon those responsible for education a 
great responsibility and a tremendous burden. The concept of supervision 
itself has undergone a rapid evolution and is still in a period of 
extensive development, moving from the idea of inspectional control 
toward the idea of supervision as an undertaking by all school personnel, 
including the teacher. 

School systems have been continually experimenting with organi- 
zational devices and creating new positions to improve the instructional 
program. A point of view being expressed with increasing frequency 
suggests that an earnest attempt be made to secure the best possible 
teaching staff and to expect it to plan for each class and for each 
student. In establishing its organization for supervision, a school 
system must ensure that appropriate positions are created to perform 


adequately all supervisory services and that all incumbents, as well as 
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the entire body of classroom teachers, are aware of their distinct 
functions. To provide for consultation at the Junior High level where 
subject specialties are involved, the Edmonton Public School Board has 
embarked upon a program which utilizes the services of coordinators. 

The present study was undertaken to analyze the role of the Junior 
High School coordinator. An attempt was made to obtain some clarifica- 
tion of the duties, responsibilities, and problems associated with this 
new position, and to determine from those most closely involved how the 
position might be further developed. 

A questionnaire was sent to the supervisors, principals, 
coordinators, and teachers who were well acquainted with the program 
which provided coordinator services to elicit their opinions and observa- 
tions. Statistical tests were applied to much of the data in an attempt 
to determine interposition consensus between groups and intraposition 
consensus within groups. Responses which were not statistically tested 


were’ discussed from prepared frequency tables. 


II. CONCLUSIONS 


In the area of curriculum development, the general feeling of the 
respondents was that the coordinator should encourage teacher experi- 
mentation in improving the school program and should act as liaison 
between Central Office personnel and classroom teachers. Teachers as a 
distinct group indicated that the most worthwhile activity for the 
coordinator to engage in was to develop comprehensive course outlines 


for new teachers. Intra-group conflict was evident in that the non-degree 
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teachers supported this service significantly more than did the degree 
teachers. Developing comprehensive course outlines for experienced 
teachers was considered by both the teacher and principal groups to be 
the least desirable coordinator service. 

Supervisors considered tours and field trips most effective in 
utilizing educational facilities. However, the three other alter groups 
expressed largely unfavorable responses to this item; they believed that 
a coordinator's time would be spent more profitably assisting teachers 
with the selection of primary references and other instructional aids, 
and then ensuring the availability of these materials. 

To -organize educational workshops and seminars and to utilize 
competent teachers as resource personnel were the two services which 
were most favored by supervisors, principals, coordinators, and teachers 
in the area of in-service education. With respect to encouraging parti- 
cipation in ATA Specialist Councils, opinions differed significantly; 
Supervisors and principals favored the service while teachers opposed 
it. Actually, the principal and the teacher groups considered this 
activity to be least worthwhile. 

Principals, coordinators, and teachers felt that the most 
desirable service that a coordinator could perform in the area of 
improvement of instruction was to visit classrooms upon the invitation 
of the teacher. Supervisors favored most the encouraging of teachers to 
use a variety of instructional approaches and techniques. An item which 
is worthy of consideration by incumbent coordinators is providing 


scheduled demonstration lessons in teachers' classrooms. This service 
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was-least favored by the coordinator group but was supported by a small 
majority of teachers. Of the teacher group, the female respondents 
reacted more favorably to this item than the male teachers. Furthermore, 
the low consensus of opinion among supervisors and principals indicated 
indecision concerning the value of this particular service. 

In. the area of general consultation, there was a great deal of 
disparity between the rank ordering of items on the basis of the mean 
responses by one group and the rank ordering of the same items by other 
alter groups. Recognition of teacher contributions was the coordinator 
service that principals favored most; supervisors were of the opinion 
that encouraging teachers to evaluate their own classroom performance 
was the most worthwhile activity for coordinators to engage in while the 
teacher group considered providing sample lesson plans for the inex- 
perienced teacher the most valuable service. It might be noted that 
directive counselling was the service least desired by the three respon- 
dent groups mentioned. 

Inviting resource persons to subject=committee meetings and 
encouraging teachers to provide continuity of experiences as pupils 
progress from grade to grade were the two services all four alter groups 
considered most desirable in the area of coordination. According to the 
supervisors, the least favored service was preparing and scheduling 
common examinations. Principals and teachers were undecided; their 
responses showed least consensus of opinion for this item. It is 
interesting to note that teachers of academic subjects expressed favorable 


responses while teachers of non-academic subjects were greatly opposed to 
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this suggested service. 

It would appear that the following items should not be among the 
activities that coordinators would engage in or consider their respon- 
Sibility since they received largely unfavorable responses from the 
supervisor, principal, and teacher groups. The coordinator should not 
attempt to assess subject marks and comments written by teachers on 
pupil report cards and should not assist teachers with the problems they 
encounter in subjects for which he is not responsible. Supervisors and 
principals were significantly more opposed than teachers to the items 
which suggested that a coordinator should order and distribute text- 
books, primary references, and workbooks, and that he should provide 
administrators with an appraisal of the classroom performance of teachers. 
It may be concluded that these four items suggested services which were 
considered unnecessary or activities which were the responsibility of 
principals rather than coordinators. 

Certain items received a majority of unfavorable responses from 
one sample group and a majority of favorable responses from the other 
sample group. There would appear to be some doubt whether or not these 
services should be included among the responsibilities of the coordinator. 
A majority of supervisors and principals expressed favorable replies 
while a majority of teachers disapproved of services such as urging the 
establishment of common policy regarding class notebooks and homework 
assignments, encouraging teachers to participate in ATA Specialist 
Council activities, and recommending competent university teacher- 


trainees for employment. On the other hand, a small majority of teachers 
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believed that a coordinator should enquire of Central Office personnel, 
principals, and teachers whether commitments made at meetings, workshops, 
and seminars have been carried out, while supervisors and principals 
were generally opposed. 

When nine major consultative services were ranked in order of 
importance, assisting new teachers to develop effective methods of class- 
room management and engaging in consultations as a competent teacher 
able to work with others were the services selected as the two most 
important functions of the coordinator. Principal and teacher groups 
indicated that by discussing with teachers classroom management, teaching 
procedures, and the use of resource materials, the coordinators had 
réndered services which were most helpful. 

All alter groups were of the opinion that a coordinator was 
hampered in his work by the followings insufficient time, rigidity of 
timetables, apathy on the part of principals and teachers, difficulty 
in utilizing services of a non-resident coordinator, and lack of clear 
role definition. A considerable number of respondents stated that the 
unattractive personality of a coordinator tended to militate against the 
attainment of maximum benefits. The coordinator group expressed concern 
about the reluctance of teachers in enlisting the aid of coordinators. 

Some observations of a general nature are apparent. These are as 
follows: 

1. According to the findings of the study, consultation rather 
than coordination was basically the function of the Junior High School 


coordinator. 
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2. Any items that hinted at evaluation of a teacher by the 
coordinator, for example, appraising the classroom performance of 
teachers or assessing report card marks and comments, were vigorously 
Opposed. 

3. In their responses, supervisors and principals tended to 
react more forcefully than teachers. They showed a greater percentage 
of strongly agree responses to items they favored and strongly disagree 
replies to items they disapproved. This seemed to suggest that teachers 
were either more reserved in their judgments or more uncertain about 
their convictions. 

4. There was more inter-group conflict in certain areas of the 
consultative program than in others. Conflict between groups was most 
apparent in the area of improvement of instruction where a significant 
difference between the expectations of supervisors and principals as 
compared with the expectations of teachers occurred on nine of the 
eleven items. 

S- On certain items, for example, the preparation of common 
examinations, intra-group conflict was evidenced in two ways. The 
variance scores showed that of the fifty-nine items, principals and 
teachers showed least consensus on this one particular service. Further- 
more, with reference to this same service, the chi square test showed 
a significant difference between the expectations of academic teachers 
and the expectations of non-academic teachers. 

The implication for the coordinator is clear. In performing his 


consultative duties, the coordinator should appreciate the fact that 
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teachers in a school may have differing views because of the subjects 
which they teach or they may show agreement on some policy within their 
school simply because they have become accustomed to it; however, their 
views may be quite different from those of teachers in other schools. 
Therefore, on certain matters, a common policy for the city as a whole 


may be inoperative; the coordinator must be mindful of the circumstances. 
III. RECOMMENDATIONS 


On the basis of the findings, the following recommendations are 
made: 

1. There should be a more precise definition of the function and 
duties of the Junior High School coordinator. This definition should 
have flexibility to allow for individual school situations; however, the 
function and the duties should be clearly understood by all principals, 
teachers, and coordinators. 

2- Teachers need to be informed that consulting with a coor- 
dinator or with another teacher about school matters does not reflect 
unfavorably on their competence but is a sign of professional growth 
and interest. 

3. The coordinator should have university training beyond that 
of most teachers. He should have skill in human relations and a 
facility for communicating with others. 

4. The coordinator should be aware of the demands of the position 
so that he does not antagonize persons with whom he comes in contact and 


does not exceed his sphere of responsibility. Any guidance in this 
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regard, however, should be broad enough to guard against stereotyping 
behavior or stifling individuality. 

3S» The coordinator should have sufficient experience in teaching 
and the necesSary preparation in his subject specialty to enable him to 
interact with teachers in such a manner that instruction within his area 
of responsibility is improved. 

6. Some attempt should be made at zoning the city into geo- 
graphic areas in such a manner that each coordinator might consider one 
of these his responsibility. This would tend to place upon each 
coordinator the onus of meeting on occasion with all of the teachers 
concerned. The teachers, on the other hand, would feel free to refer to 
their area coordinator any matters that need resolving. This recommen- 
dation applies more directly to coordinators of academic subjects than 
to coordinators in non-academic specialties, since the latter are very 
few in number. 

7. The coordinator should be allotted more time to attend to his 
consultative and coordinating duties; however, being a classroom teacher 
should remain his major responsibility. 

8. The coordinator should be resident in one of the larger Junior 
High schools in the area which he serves. 

9. Principals should be encouraged to show more initiative in 
arranging for the coordinator to meet with their teachers either in 
individual conferences or at informal subject meetings. 

10. The position of administrative coordinator should be created. 


The functions associated with this position would be to provide adequate 
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channels of communication between coordinators and other school personnel 
as well as to provide adequate channels of communication among coor- 
dinators themselves. The need for such a position will, in all pro- 
bability, become increasingly more acute when the program which utilizes 


coordinators is expanded and more appointments are made. 


IV. PROBLEMS FOR FURTHER STUDY 


This research has revealed certain areas which are suggested 
for further study. These are stated as problems. 

1. What are the preparation needs of a coordinator? What 
should be his qualifications? 

2. How effective is the coordinator in the performance of his 
consultative duties? 

3. What is the relationship between the behavior of a coordinator 
and teacher satisfaction?r 

4. What is the relationship between the behavior of a coordinator 
and teaching performance? 

The general hypothesis that no differences in the expectations 
for the behavior of the Junior High School coordinator existed between 
alter groups or within alter groups did not hold in many instances. 
Since this study was of an exploratory-survey type, its implications for 
further research are extensive. It is foreseeable that further studies 
of this nature, perhaps involving the effectiveness of the incumbent, 


would add greatly to the present limited literature on the subject. 
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9647 - 69A Street 
Edmonton, Alberta 
January, 1965 


Dear 


I am engaged in some research in connection with my studies 
in Educational Administration at the University of Alberta. The purpose 
of the study is to determine the role of the Junior High School coord- 
inator in the Edmonton Public School System. The data will be obtained 
from a questionnaire completed by the General Supervisors, specialist 
supervisors, sixteen principals in whose schools the coordinator is 
resident, eighteen coordinators, and those teachers who have had contact 
with one or more coordinators in the current year. The questionnaire 
will be distributed early in February. 


Your principal has already given me the names of teachers in 
your school who teach in your subject areas. These teachers will be 
asked to complete the questionnaire. Besides these teachers, you have 
had contact with teachers from other schools. 


Please list the names of these teachers from OTHER schools with 
whom you have conferred in your capacity as Junior High School coord- 
inator and specify the school. A special form is provided for this 
purpose. I would be very grateful if you returned this list to me by 
mail at your earliest convenience. 


I have the approval of the office of the Superintendent in this 
research. 


I thank you kindly for your cooperation. 
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NAME OF COORDINATOR: 


Name of Teacher Name of School 
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9647 - 69A Street 
Edmonton, Alberta 
February, 1965 


Dear Colleagues 


The accompanying questionnaire is being distributed in connection 
with some research which I am carrying out as part of my studies in 
Educational Administration at the University of Alberta. The research 
project is concerned with various expectations which teachers, coordi- 
nators, principals, specialist supervisors, and superintendents hold 
for the behavior of the Junior High School coordinators in the Edmonton 
Public School System. 


I would be very grateful if you would assist me in this research 
by completing the questionnaire. The questionnaire contains no identi- 
fying marks and individual respondents and schools will remain completely 
anonymous. The questionnaire makes no attempt whatever to evaluate or in 
any way reflect upon the services of the coordinator with whom you have 
been associated. It is very important that I receive complete returns 
from each respondent. 


I am interested in individual points of view and would encourage 
you to respond to the items without consulting your fellow staff members. 
There are no right or wrong answers as far as this study is concerned. 


I have the approval of the office of the Superintendent of the 
Edmonton Public School Board in this endeavour. 


After you have completed the questionnaire, place it in the 
envelope which has been provided, seal the envelope and hand it to your 
principal. 


I thank you kindly for your cooperation. 
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QUESTIONNAIRE 


ROLE OF THE COORDINATOR IN THE JUNIOR HIGH SCHOOL 


SECTION A 


The first fifty-nine items of the questionnaire are EXPECTATIONS 


which may be held for the behavior of the coordinator. 


read each item carefully and then indicate whether you 
STRONGLY AGREE, AGREE, DISAGREE, or STRONGLY DISAGREE by 


encircling gone of the responses provided. 


respond to every item. 


CURRICULUM DEVELOPMENT 


A coordinator SHOULD: 


Ls 


Le 


Provide schedules indicating the sequence for teaching 
the units of a course and the time allotment per unit. 


Assist in the development of comprehensive course 
outlines for new teachers. ccececceecvcvevecevevevere 


Assist in the development of comprehensive course 
outlines for experienced teachers. vsevecvsoeececcesees 


Encourage teacher experimentation in curriculum 
improvement. ©ooooooo ove GeoOPoe HF HGCecC FH Fe eGoeHvKvTH Hoe oO eFHe oo Ee 


Help to develop differential programs by assisting 
teachers with the formulation of objectives and the 
selection and organization of learning experiences. 


Incourage teachers to sponsor out-of-class activities 
in their subject fields to enhance pupil interest and 
understanding. eooecoogonoevoocgoee oe once eocnva ee eeeveeeenevoeo 


Provide leadership for and encourage teachers to 
participate in curriculum committees organized by the 
Central Office and the ATA, oeoeogco Gceogceoonoeov oeeovooeveoseoecod & 


Act as liaison between curriculum workers in the 
Ventral Orrice eand-classroom teachers. ceecssersevrcecver 


UTILIZING EDUCATIONAL FACILITIES 


A coordinator SHOULD: 
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10. 
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Ensure that proper and adequate instructional 
materials are available. eoeooov0eo0eeoc0c Coos co eoeooeoeeoseeodds & 


Assist teachers in the selection of primary references 
Gua@eatner inatructionsl materiale. ccsovscscetosedeede 


Order and distribute textbooks, primary references, 
and workbooks. ooooeoo0eco0 08 Cova vne eo oOocC eT eo HRC eCH HF HOF Boeeovse eee 


Assist in the full utilization of audio-visual 
equipment presently in the schools « escccccccdosccvoee 
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Strongly Disagree 
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14, 


LS 


es 


Demonstrate the use of newly-acquired or newly- 
developed equipment. ecoceetweeveoevevneeeaeeeereveeeeeeeevrerevreeee 


Encourage experimentation with new mechanical and 
electronic devices in education. cevcceccercreeveverst 


Arrange field trips and educational tours and make 
suggestions for follow-up instruction. cevccesereverver 


IN-SERVICE 


A coordinator SHOULD: 
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24. 


Assist in planning, organizing, and conducting 
educational workshops and seminars. ceeccccevevervvces 


Utilize as resource personnel any teachers particularly 
Well-treained in a subject Tleld. ssecsvsecevevecsttevent 


Set up a shelf of professional books in his subject 


field. eepeoeveeewevpeaeer eee eoe veneer etreerneeeeoe ee Gore eeee® 


Bring to the attention of teachers pertinent articles 
written in educational journals. ceccecvveccenececceres 


Send out bulletins summarizing results of subject- 
committee meetings, workshops, and seminarSe «evevecrecoe 


Publicize any particularly effective work done in 
classrooms. ooooevoeoeoo0 00797 Ce FeCKTKFP KFT Foe FCF Fe eCKoKT ee Coo eee e077 OOF 


Encourage research activities based on educational 
problems in the Classroom. cecocccccecrececcescovevere 


Encourage teachers to take courses to improve their 
DUS SLOT SUA COMDALONDS wan, v-agefrsne-utes Vickevan omens *unee 2° 


Encourage teachers to participate in at least one 
ATA Specialist Council. ce©occoceeoovreeaonwm ee eeeoeoeeoo eee ee eo? 


IMPROVEMENT OF INSTRUCTION 


A coordinator SHOULD: 
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28. 


29. 


Encourage teachers to use a variety of instructional 
approaches and techniques. coer eoc cere ec eee eeeeeeoersor® 


Encourage teachers to experiment with new instructional 
approacheés “and “Techniques: Siro o s'e'e'e' eles see’ e' eee e's oleae stele 


Provide scheduled demonstration lessons in the 
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Provide scheduled demonstration lessons in the teacher's 


classroom. e@eoveeeeooe ee eoeeoovoeeeeoveoeee orcs eevee eeovreoeeee 


Recommend intervisitation for new and experienced 


teachers. eeereoeveceev ee oe ooe#oceeoveoe ee eo eeeonveeoe ov owe eeoe eee 
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-3- 


Conduct post-demonstration meetings to evaluate 
teaching-learning experiences. «seevevesseceres 


the 


Visit classrooms upon the invitation of the teacher to 
observe some phase of the teacher's work or to help 


plan an attack on the teacher's problem... cece. 


Suggest visits to observe the teaching-learning process 


as it operates in the classroom. eevccceccececs 


eoeevveee? 


Assist teachers in solving their own disciplinary 


problems to enable them to be less dependent on 
Deincipal . eeeoeveeeoevovpeeeeoeeseeoeeeoeeveeerereeeeeeeeeeev ee 


Provide administrators with an appraisal of the 
Classroom performance of teachers. cevecccecerere 


Recommend competent university teacher-trainees 
employment. ee@ecoeeooanr eevee eceeeeoeeeeeeeoeeee Fee 


GENERAL CONSULTATION 


A coordinator SHOULD: 
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41, 


42. 
43. 
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Help to orient teachers new to the school. ee. 


the 
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Find time to visit informally with teachers before 


working with them. eeoovoveevetCoeevreeeeeeeeveeeveer ee oereee 889 % 


Provide inexperienced teachers with sample lesson plans 


during the early part of the school year. eevee 


Hold group conferences for all teachers of his subjects 
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Hold individual and group conferences throughout the 
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Encourage teachers to evaluate their own classroom 


performance. eeecoevoeoevo ove eee ooeeoeeeweoeveeeeoeeereeeneeee 


Consult with teachers on their strengths and weaknesses. 


e@eeeeoeveve8@ 


Employ non-directive counselling to help the teacher 


daeenoss Nis teaching difficulties. <secvcccess 


Employ directive counselling where teacher is unable 


to arrive at his own solution. ceovcccccccsvece 


Recognize and appreciate teacher efforts and 
contributions. eoeeeveevoeveeevpeeveoeeeeeseeeneeeeeeee eo eee 
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Assist in thé improvement of measuring instruments to 


evaluate the achievement of pupils. cecccccceece 


Assist in the interpretation of test results. 
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THE COORDINATING FUNCTION 


A coordinator SHOULD: 


48. 


49. 


50- 
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56.6 


57. 


58. 


59 


Urge the preparation and scheduling of common 
examinations. COC CC CHEESES ECHO HOHE TEST STS ERE SHOES OH ESE OT ERED 


Assist in implementing a program of standardized 
testing to enable teachers to compare the achievement 
of their pupils with that of other pupils. cecececeveres 


Assist in establishing criteria to aid teachers in 
arriving at subject marks for report card purposesSe eees 


Assess subject marks and comments written by teachers 
on pupil report cards. e@eeeevoeev ov eee eeveeoeeeeeeeeoerseeeeeeeee 


Help schedule the use of primary references, 
encyclopedias, globes and maps, science equipment, films 
and filmstrips. eeevevaeeeeoce#eeeeeeeeervereeeeereeveeevreeenre8 & @ 


Urge the establishment of common policy regarding class 
notebooks and homework assignments. eevee eererere eres eee® 


Urge the establishment of common policy which teachers 
aan follow when student efforts are unsatisfactory. evee 


Hold follow-up discussions to evaluate teachers! 
conferences, workshops, and other group activities. «ee. 


Enquire of Central Office personnel, principals, and 
teachers whether commitments made at meetings, workshops, 
end seminars sabavebeen carried Out, .0s.0e.s.00¢ es.sie sspee.e.0 0,8 


Invite resource persons to discuss current problems at 
subject-committee meetings. . sccccccanecesaecec.escececess 


Assist teachers with problems encountered in subjects 


for which he is not responsible. ceoceccccccccvcecsecccce 


Encourage teachers to provide continuity of experiences 
&s pupils progress from grade to grade. esevevecevovceve 
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SECTION B 


RELATIVE IMPORTANCE OF CONSULTATIVE SERVICES 


NINE broad areas dealing with consultative services for teachers are listed 
belowe Please rank these from 1 to 9 in the order in which you consider 
them to be important as functions of the coordinator. Write the numeral "1" 
beside the service which you consider most important, "2" beside the 

service which you consider second in importance, and so on. 


To assist in the development of course outlines for new and 
experienced teachers. (60) 


To take active leadership in ATA and EPSB subject committees. (61) 


To act as liaison between curriculum workers in the Central Office 
and classroom teachers. (62) 


To ensure the fullest utilization of educational facilities in 
the school. (63) 


To assist in the in-service programs organized by the General 
Supervisor of Junior High Schools or the specialist supervisors. (64) 


To teach demonstration lessons for teachers on the staffs of their 
own and other schools. (65) 


To assist and advise new teachers in developing effective methods 
of classroom management. (66) 


To engage in consultations as a competent and experienced teacher 
able to work with others. (67) 


To coordinate testing procedures, reporting of marks, and use of 
equipment and materials. (68 
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SECTION C 


IMPROVING CONSULTATIVE SERVICES 


TEACHERS and PRINCIPALS ONLY please respond to the next item. 


69. 


What specific activities initiated by the coordinator in your 
school or what services made possible by his presence have you found 


most helpful? 


EVERYONE EXCEPT COORDINATORS please respond to the next item. 


70. 


For a few months you have had opportunity to work with one or more 
coordinators. In your opinion, what factors have tended to militate 
against the attainment of maximum benefits of having a coordinator 
at the Junior High level? 


COORDINATORS ONLY please respond to the next item. 
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SECTION D 156 
PERSONAL DATA 
In each of the following please check ONE only. 

72. Your present position: 
Pola eces Superintendent 
rag ll ee Specialist Supervisor 
mere jinds, Principal 
eT [Sesh Assistant Principal 
rile Coordinator 


ro) A ee Teacher 


736. O81 ein ere Male 


oppo ieee Female 


74, Ages 1. edie is under 2] 
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pa aed ream rc yas 


75+ Complete years of university training: 


eae 1 year |e 4 years 
He ee 2 years i lhl oe 5 years 
my al 3 years las 6 years 


76. Total teaching experience. (Include administrative 
experience. Consider this year a full year.) 


valle Meer 1 year 
2aball thee 2-4 years 
oy Sy ae 5 - 10 years 


Balen ll years and over 
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Teaching experience at the Junior High level. (Include 
administrative experience. Consider this year a full year. ) 


i. [] eooee a year 
Ze Pe} eee 2 mm 4 years 
ce ] oe ee = — 10 years 


4, ie eses ll years and over 


Please indicate the nature of your teaching responsibilities this 
years 


Subject Grade Total periods per week 
er ne RE ESSENSE RNAI 


COORDINATORS ONLY please respond to the next two items. 


79» 


80. 


In what subject areas have you been providing consultative services 
this year? List these. 


Number of minutes per week that you are free from regular classroom 
duties. Do not include Friday mornings. 


MINUTES 


Specify above in blocks of time. (Not necessarily periods. ) 


blocks each consisting of minutes 
blocks each consisting of minutes 


blocks each consisting of minutes 


PLEASE SCAN THE ENTIRE QUESTIONNAIRE TO MAKE SURE THAT YOU HAVE 
RESPONDED TO EVERY ITEM THAT PERTAINS TO YOUR POSITION. 


Then place the completed questionnaire in the envelope which has been 
provided, seal the envelope and hand it to your principal. 


ebufonl) .Level dgih zofavl edt ts eonetreqxe 
(.ta0y [Iut s tesy eldt tebtedo) .sonetreqxe ovitettetainbds 


—teey Tooke Ld 

eteey + - S wees Lo S 
etesy OL - 2 Bae is . 

revo bua ataey Lf ews, i ot , 


etd? eelitiidtenoqaet gaidoset iawoy to ermtsn edt etsothbat sepeli .65 


i 


oa 


| 


doew t9q_2b0 tot shes tosidue 


-emett owt ¢xem et ot bmogeet sesalq YOMO BAXOTAMIAHOOD 


esoivise evitativenoo anthivotg meed voy evad seets toet due tadw ot eR 
-seedt tefl Txsey eld? 


LUM IM 


mooreealo taluget morl sett ess yoy tad? doow teq setunim to tedmM .08 
-eantatom yabivi ebulont ton of .aetinh . 


(.ebotteq yliveeseoen tot) ,emtt to sxoold at evoda ite 
eetintm to anttetanoo dose edoold 


eotuntm __ to gnttatenoo dose exoold as ba nf 
sotunta to uattetenoo dose edxoold 


GVAS UOY TAB? QUE GYAM OT SRTARUOTTeRUD. 


-HOTTI2OI AUOY OT QMTATABT TART MUTT Y 


need ead dotdw eqofevne odd at stiaanottesup betelqnoo 
Legtonttq toy ot t2 bana Mie sK it 


ee, 


APPENDIX C 


SUMMARY OF RESPONSES 
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TABLE XXX. 


RESPONSE DISTRIBUTIONS FOR EXPECTATION ITEMS QUESTIONNAIRE SECTION A 


Consultative Service 
1. Provide schedules indicating 


sequence, time allotment 


2. Develop course outlines for 
new teachers 


3. Develop course outlines for 
experienced teachers 


4. Encourage experimentation in 
curriculum 


S- Help develop differential 
programs 


6. Encourage teachers to 
sponsor extra activities 


7. Encourage participation in 
curriculum committees 


8. Act as liaison between 
Central Office and school 


Sample: Supervisors(S); Principals(P); Coordinators(C); Teachers(T). 


Sample 
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15 1 
94 45 
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Expectation Response Categories: Strongly Agree (SA); Agree(A); Disagree 


(D); Strongly Disagree(SD). 
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TABLE XXX 


Consultative Service 


- Ensure that instructional 


materials are available 


Help select references 
and materials 


Order and distribute books 


Help utilize audio-visual 
equipment 


Demonstrate use of new 
equipment 


Encourage experimentation 
with new media 


Arrange field trips and tours 


Organize workshops and seminars 


Utilize teachers as 
resource personnel 
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Expectations N 
A D SD 
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TABLE XXX. 


Consultative Service 


Set up professional library 


Inform teachers of professional 
articles 


Send out bulletins 


Publicize classroom work 


Encourage classroom research 


Encourage improvement in 
competence 


Support ATA Specialist Council 


Encourage use of variety of 
techniques 


Encourage experimentation with 
new techniques 
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TABLE XXX. (Continued) 


Sample Expectations N 
Consultative Service SA A D SD 
27. Provide demonstration lessons in §S 6 12 0) 0) 18 
own classroom P 13 23 i O 51 
C 5 9 2 2 18 
T ol 100 27 S. 163 
28. Provide demonstration lessons S 2 7 4 5 18 
in teacher's classroom P 3 18 16 14 51 
C 1 0 8 9 18 
T 10 ie 70 10 163 
29. Recommend intervisitation S ie *) 2 O 18 
P 18 30 2 1 21. 
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‘§ 38 103 20 2 i163 
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35. Recommend student teachers for 5 4 7 6 l 18 
employment P 8 34 7 eg “oll 
eS } 2 15 l @) 18 
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TABLE XXX 


Consultative Service 


Orient new teachers 


Visit informally with teachers 


Provide sample lesson plans for 
new teachers 


Hold group conferences early 
in year 


Hold conferences throughout 
year 


Encourage teachers to evaluate 
own performance 


Consult with teachers on their 
strengths and weaknesses 


Employ non-directive counselling 


Employ directive counselling 
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TABLE XXX. (Continued) 


45. 


46. 


47. 


48. 


49. 


30% 
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92. 


93. 


Sample Expectations N 
Consultative Service SA A D SD 
Recognize teacher efforts S 8 10 0 O 18 
P ot 18 2 6 as 3 
G 7 Py 0 Go Fe 
is 29 118 14 2 IGe 
Improve measuring instruments S 4 13 1 O 18 
P 19 29 I eae 
C 4 F3 1 G ta 
oh ar 120 14 2 -LGa 
Interpret test results S S 13 e) 1 18 
P 13 62 4 2 woe 
C 4 V2 Pi Oe 3h 
i LS 108 30 oS ate 
Help prepare common examinations § O O 10 8 18 
FP 6 20 le: 10 6 
C i 8 fe 2 18 
L 16 61 64 22 iGo 
Implement program of standardized 
testing S 0 8 6 4 18 
is 7 29 10 2 se 
C i i? 4 ] 18 
ih 13 94 44 me i 
Help teachers with report card S ies 14 2 0 18 
marks P rs 34 fi 3 Mi 
C 2 12 2 i 18 
at Hil Lgl Se & Jo3 
Assess report card marks and S 0 2 LG 6 18 
comments P 1 6 29 io ot 
C 0 0 10 So 13 
i i" 18 101 43 163 
Schedule use of teaching aids S 2 2 8 3 18 
P 1 25 18 fe 
C 0 8 5 5 18 
T 6 74 71 2 dS 
Help establish common policy for §& 2 2 7 4 18 
notebooks and homework P 3 28 16 m3) 
C } 7 7 | 18 
T 7 a 83 19 162 
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a ESS 


54. Help establish common policy for 


95. 


Os 


Dis 


58. 


39. 


Consultative Service 


laggard students 


Hold follow-up discussions of 
meetings and seminars 


Enquire whether commitments 
carried out 


Invite resource persons to 
meetings 


Assist with problems outside 
his responsibility 


Encourage pupil continuity of 
experiences 


(Continued) 
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CONSULTATIVE SERVICES RANKED IN ORDER OF IMPORTANCE 


Item Sample? Frequencies of Assigned Ranks N 
1 2 3 4 5 6 7 8 9 
60 S 0 0 2 s) 2 3 4 4 ) 17 
P 3 4 %, z 10 if 4 4 5 SO 
C 1 2 4 L 1 0 ] 3 4 ay. 
i 31 28 1% 22 22 14 7 Lil 6. 158 
61 S 0 0 0 & 3 4 g i S be 
P a 1 2 0) 2 6 : 14 Lf 50 
C 0 O 1 1 1 1 4 6 3 17 
T o S 8 14 ©) 16 ll eu GO. +196 
62 S 0) 2 1 2 6 3 2 l 0 iy 
P 0 0 2) 2 9 6 Ei 6 8 50 
C 2 i 0) 1 “ 1 os 2 2 Li 
T 20 16 15 Ps) 24 Ly 24 12 >.) Shoe 
63 S 2 1 2 0 2 1 2 6 ] 17 
P 6 3 8 6 8 6 s) 2 4 50 
C = ti 2 ) 4 2 1 i 0 iy 
Hi 20 uf ys 13 21 18 19 23 lo. 158 
64 S 0 2 4 5 1 3 1 ih O 1? 
P 2 0) 7 2 at 4) 9 6 u 50 
C c 3 4 2 if 3 1 0 O 17 
T 2 16 19 21 iN ins 34 24 i 158 
65 S a 3 2 3 0 2 3 0 0 Fr? 
P Z rd 8 8 iL S d 2 - 50 
C 0 2 2 4 0 5 1 0 2 17 
z 6 20 19 21 13 23 21 20 Loe 8 
66 iS 6 6 2 0 ] o) 0 0 oo le 
Fr 10 14 8 = 2 6 l 3 ] 50 
C ce) 2 2 3 0 z l l Ll? 
t 36 28 31 12 18 10 8 , 8 158 
67 S 8 3 I 2 i ] 0 l 0 ie 
P 26 7 5 4 1 l 3 2 l 50 
C 6 2 1 I 1 2 0 O l 17 
ig 32 27 20 is 16 20 12 9 oo oe 
68 5 0 0 0 2 0) 0 - < 10 Pe, 
P 0 1 2 6 6 8 7 ll 9 50 
C 0 0) 1 1 2 3 4 3 a 17 
T 3 9 12 Li 22 2 22 ae, 29 158 


ASample: S: Supervisors; P: Principals; C: Coordinators; T: Teachers. 


bThe lower the Arabic numeral, the greater the importance of the con- 
sultative service. 
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